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AN ACTIVITY-BASED APPROACH TO THE FORMATION
OF ARTISTIC AND CREATIVE COMPETENCE OF CHILDREN
IN THE CONDITIONS OF A PRESCHOOL EDUCATION
INSTITUTION

Abstract. The article reveals the essence of the interpretation of the
phenomenon “artistic and creative competency” and the activity approach to
its formation in the context of the new edition of the Basic Component of
Preschool Education. The relationship between the concepts of “art” and
“creativity”, “competence” and “competency” has been emphasized. Attention
Is paid to the fact that competence in artistic activity is interpreted in the
scientific discourse as: aesthetic, artistic-aesthetic, artistic-productive, artistic,
creative, artistic-creative. The peculiarities of artistic and creative competence
have been highlighted, thanks to which the child shows the ability for
creativity related to various types of art. It has been found that the main
conditions for the formation of artistic and creative competence of a
preschooler are: sensory experience of the artistic content of a work of art;
mastering various means of artistic expression; freedom of creative
expression. The need of the modern system of preschool education to rethink
the essence of pedagogical approaches, to recognize the priority of the
development and self-development of the child’s personality as a subject of



https://doi.org/10.52058/2786-6165-2023-11(17)-
https://orcid.org/0000-0001-9271-004X
https://orcid.org/0009-0004-3480-5090
https://orcid.org/0009-0004-3480-5090

hURH T

DCBITH

1SN 2186-6165 (ONLINE) N=1(19)2004

activity, and to actualize the idea of introducing an activity approach to the
organization of the educational process has been noted. It has been noted that
the activity approach model proposed by The LEGO Foundation (Kingdom of
Denmark) takes into account five key characteristics of play (activity, joy,
motivation, meaningfulness, sociality), which are based on the theory
presented by Kathy Hirsh-Pasek, Jennifer M. Zosh, Roberta Michnick
Golinkoff, James H. Gray, Michael B.Robb, and Jordy Kaufman. The
potential of the activity approach in the process of perceiving works of art and
artistic self-expression of preschool children has been considered. It has been
indicated that the activity approach based on the organization of the game
contributes to the artistic and creative self-expression of each child, ensures its
activity, initiative, creativity, creates a positive mood, helps to get pleasure,
feel joy, achieve success and motivates to further activity.

Keywords: art, creativity, competence, artistic and creative competence,
activity approach.
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I'abona €Ba beitgiBHa crapmuii BukiIagad kKadeapu Ieaaroriku,
MICUXOJIOT1i, MOYaTKOBO1, JOMIKIJILHOT OCBITH Ta YNPABIIHHS 3aKJIaJ0M OCBITH,
3akapniaTcbkuii yropcbkuii iHCTUTYT iMeH1 depenia Pakorti 11, . Komryra, 6,
M. Beperoge, 90202, https://orcid.org/0009-0004-3480-5090

TISUTBHICHAM X 10 ®OPMYBAHHS
MUCTEINBKO-TBOPYOI KOMIETEHTHOCTI JITEMR
B YMOBAX 3AKJIAZLY JOUWKIIbHOI OCBITH

AHoTanisi. Y cTarTi po3KpUTO CYTHICTh (DEHOMEHY Ta PO3TJISTHYTO
TPaKTyBaHHS IMOHATTS «MUCTEIBKO-TBOPYA KOMIIETEHTHICThY, 3aIIPOIIOHOBAHO
JUSTIBHICHUNA MIAX1A 10 11 popMyBaHHS y KOHTEKCTI HOBOI penakiiii bazoBoro
KOMITOHEHTY JONIKiIbHOI OCBiTH. HaromomeHo Ha B3a€MO3B’SI3Ky IOHATH
«MHCTEUTBOY» 1 «TBOPYICTHY, «KOMIIETECHIIIS» 1 «KOMIETEHTHICTb». 3BEPHEHO
yBary Ha 0OaraTOrpaHHICTh MHCTEI[bKOi KOMIETEHTHOCTI, SIka B HAayKOBOMY
JUCKYPCl PO3TJISAAEThCS SIK €CTETUYHA, XYJI0KHBO-€CTETUYHA, XYJA0XKHBO-
MPOAYyKTUBHA, MHUCTEIbKa, TBOpYA, MUCTEILKO-TBOpUYA. BuokpemieHo
O0COOJIMBOCTI MHCTEIBKO-TBOPYOi KOMIIETCHTHOCTI, 3aBASKH SKIH JUTHHA
BUSIBJISIE 3JJaTHICTH JI0 TBOPUYOCTI, TTOB’SI3aHOI 3 PI3HUMH BUJAMU MHUCTEIITBA.
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3’sCOBaHO, 110 OCHOBHMMH yMOBaMU (OPMYBaHHS MHCTEIBKO-TBOPYOI
KOMITETEHTHOCT] JOIIKUIbHUKA €: YYTTEBE MEPEKUBAHHS XYHAO0KHBOTO 3MICTY
TBOPY; OIIAHYBaHHSA pPI3HOMAHITHUMHM 3aco0amMu XyJO0KHbOI BHPa3HOCTI;
cB00OJIa TBOPUOTO CaMOBHUPAKEHHS. 3a3HAYCHO MOTPeOy CydacHOi CHCTEMHU
JOMIKIJIBHOI OCBITH Y TEPEOCMUCIEHHI CYTHOCTI MENAroriuHuX MigXO/IIB,
BU3HAHHI MPIOPUTETY PO3BUTKY 1 CAMOPO3BHUTKY OCOOUCTOCTI JIUTUHH SIK
cy0’ekTa [ISUIBHOCTI Ta akTyamizamii iJ1ei 3anpoBaKEHHS ISUIbHICHOTO
M1X0y /10 OpraHizailii OCBITHROT'O MPOIIECY. 3ayBaKeHO, 1110 3alIPONOHOBAHA
The LEGO Foundation (KopomniecTBo JlaHist) Monens AiSIbHICHOTO MMiAXOMY
BpaxoOBy€ II'SITh KIIOYOBUX XapaKTePUCTUK TpU (AKTUBHICTb, PaaiCTh,
BMOTHBOBAHICTh, 3HAYYIIICTh, COIIAJBHICTh), Kl IPYHTYIOTHCS Ha TeEopii,
npencrasneniit: K. ipmi-Tlacex (Kathy Hirsh-Pasek), JIxx. M. 3om (Jennifer
M. Zosh), P. M. Toninkodp¢d (Roberta Michnick Golinkoff), Ix. I'. Ipeem
(James H. Gray), M. Po66om (Michael B. Robb) Ta [Ix. Kaydpmanom (Jordy
Kaufman). Po3rasiHyTO mOTEHIan MissIbHICHOTO IMiJXOAy B MPOIECi CIpHid-
MaHHSI TBOPIB MUCTELTBA 1 XyJA0KHBOI'O CAMOBUPAXKEHHSI IITEH JOLIKIIBHOIO
BiKy. BkazaHo, 10 MisUIbHICHUM MIAX1J] HA OCHOBI OpraHizaiii Ipu CIpHUsE
MUCTEIbKO-TBOPUOMY CAMOBHPAXKCHHIO KOXXHOI TUTHHH, 3a0e3neuye i
aKTUBHICTh, 1HIIIATUBHICTh, TBOPUYICTh, CTBOPIOE TO3UTUBHUN HACTPIN,
JOTIOMara€ OTpPUMAaTH 3aJ0BOJIEHHS, BIIYYTH paJiCTh, AOCATTH YCHIXYy 1
MOTHUBYE€ JI0 MOJIAJIbIIIOT AaKTUBHOCTI.

KurouoBi cjioBa: MUCTENTBO, TBOPUICTh, KOMIIETEHTHICTb, MUCTEIIHKO-
TBOpYA KOMIIETCHTHICTb, TISUIbHICHUN TT1IX1/I.
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Formulation of the problem. The modern demands of society make
adjustments to the preschool education system of Ukraine, which leads to
constant changes and updates. The practical mechanisms of introducing
democratic and humane approaches to its content are being modernized, the
means that ensure the proper quality of preparing a child’s personality for life
in society are being changed. The values of preschool education are focused
on ensuring the successful adaptation of the child to the school environment
and one’s socialization. Not only knowledge becomes significant, but also the
ability to change and adapt to the needs of life, to act actively, to make
decisions. In this context, the Basic Component of Preschool Education (State
Standard of Preschool Education) (2021) emphasizes the importance of
educational activities, the result of which should be the formation of key
competencies of a preschooler.

The priority task of the artistic direction in preschool education is the
formation of a positive emotional and valuable attitude to aesthetic objects
based on interest in artistic activity, emotional reaction to manifestations of
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beauty, elementary ideas about types of art. The formation of artistic and
creative competence takes place precisely under the conditions of the
combination of emotional-value and activity components.

Analysis of recent research and publications. The works of I. Bila,
N. Vitluhina, O. Dronova, O. Polovina, A. Fedorovych, L. Fesiukova and
others are devoted to this problem. Scientists emphasize the importance of
integrating various types of art in the educational work of a preschool
institution, as well as the importance of forming an individual artistic picture
of the world in the child’s mind. Perception and understanding of works of art,
study and awareness of the language of various types of art enable the child to
reincarnate and realize one’s own ideas in interesting forms of creativity. The
implementation of the activity approach in education was covered in the
scientific publications of I. Bekh, V. Lozova, L. Masol, O. Roma, A. Shevchuk,
L. Shulha and others.

The purpose of the article is to highlight the essence of the activity
approach to the formation of the artistic and creative competence of preschool
children in the conditions of a preschool education institution.

Presentation of the main material. For a deeper understanding of the
stated research topic, in particular the phenomenon of artistic and creative
competence, it is worth analyzing the concepts of “art”, “creativity” and
“competency”.

The concept of “art” in the “Great Interpretive Dictionary of the Modern
Ukrainian Language” (2007) is interpreted as “1. Creative reflection of reality
in artistic images, creative artistic activity. // Sphere of creative artistic
activity. 2. Perfect skill in some business, industry; mastery” [1, p. 668]. In the
“Philosophical Encyclopedic Dictionary” (2002), “art” is defined as a branch
of human culture in which, with the help of signs, through specific images of
the world, its generalized meanings are expressed [2, pp. 380-381].

Scientist-pedagogue O. Rostovskyi considers art as an aesthetic mastering
of the world in the process of artistic creativity — a special type of human
activity that reflects reality in concrete-sensual images in accordance with
certain aesthetic ideals; one of the forms of social consciousness [3, p. 605].

I. Novoseletska emphasizes that each type of art has special
mechanisms of influence on a person: “music — harmony of sounds; painting —
line, colors, plot”, choreography, theater, cartoons integrate several types of
art and contribute to “the strongest impact on mental and physiological
processes in the human body” [4, p. 99].

Scientists have proven that art and meeting with it is the most effective
means of influencing a person. As L. Mykhailova notes, “in any period of its
development, society is faced with a problem: art can significantly, and at the
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same time, affect the consciousness of a person in different ways, and
therefore, the need to search for effective ways of using its educational
function at any time remains relevant” [5, p. 26].

Creativity is interpreted as a human activity aimed at creating spiritual
and material values, imbued with elements of new, improvement, enrichment,
development [1, p. 1435]. In the “Philosophical Encyclopedic Dictionary”
(2002), creativity is “productive activity according to the standards of freedom
and renewal, when the external determination of human activity is replaced by
internal self-determination” [2, p. 630].

S. Honcharenko believes that “creativity is a productive human activity
capable of generating qualitatively new material and spiritual values of social
importance. The development of the creative potential of activity is an
important condition for the cultural progress of society and human education”
[6, p. 326].

O. Rostovskyi states that “creativity is a productive human activity
capable of generating qualitatively new and spiritual values. Presupposes the
presence of personal and procedural characteristics: abilities, motives, skills,
Imagination, intuition, etc.” [3, p.633]. The Ukrainian researcher of the
psychology of creativity V. Romenets notes that “it is in creativity that the
formation of a person takes place, and it is through creativity that the
expression of one’s unique individuality becomes possible” [7, p. 9].

Thus, in special scientific literature, creativity is most often defined as a
process of activity, the result of which is the creation of qualitatively new
material and spiritual values, or as the creation of a new reality that satisfies
various social and personal needs.

For a deeper understanding of the mentioned phenomenon of artistic
and creative competence, it is important to consider the concept of
“competence” in the interdisciplinary scientific discourse.

In the scientific literature, there are different approaches to defining the
concepts of “competence” and “competency”:

e competence is a predetermined requirement for training a person
(properties or qualities, potential abilities of a person), a predetermined
requirement for knowledge and experience in a certain field;

e competency is the possession of competence that manifests itself in
effective activity and includes a personal attitude to the subject and product of
activity; integrated personality formation that integrates knowledge, abilities,
skills, experience and personal attributes that condition the desire, ability and
willingness to solve problems and tasks that arise in real life situations, while
realizing the importance of the subject and the result of activity [8].
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The analysis of dictionary interpretations of the concept of “competence”
proves the existence of its various components, but among the common
characteristics, awareness is most often referred to [9, p. 302; 1, p. 560].

The large interpretive dictionary of the modern Ukrainian language
considers “competency” as a property with the meaning of competent, that is:
one who has sufficient knowledge in any field; who is well versed in anything;
clever; which is based on knowledge; qualified; which has certain powers;
full-fledged, full-power [1, p. 560].

The emphasis on the combination of various components of competency
is also reflected in the glossary of the European educational project “Tuning”,
in which “competencies represent a dynamic combination of cognitive and
metacognitive skills, knowledge and understanding, interpersonal, intellectual
and practical skills, and ethical values” [10, p. 52]. The specified document
defines among the competencies subject-area related (specific to a field of
study), others are generic (common to any degree course) and provides that it
iIs normally the case that competency development proceeds in an integrated
and cyclical manner throughout a program.

Knowledge, experience, and personal qualities are considered components
of competency by I. Rodyhina, who considers it as a pedagogical phenomenon
and notes the role of self-organization in its formation [11, p. 47]. The process
of developing competency, according to the scientist, “involves both external
influence and internal transformations associated with the involvement of the
value-motivational sphere of the individual, and can be considered in the
dimensions of self-organization. The educational process and education as a
whole act as an integral system with a single socially significant goal — the
formation of a competent individual, preparing one for a full life in society”
[11, p. 48].

Academician |. Bekh in his work “Theoretical and applied meaning of
the competence approach in pedagogy” (2009) provides an interpretation of
the psychological structure of competency: “a subject at a certain stage of age
development masters various practical methods of action (communicative,
social-cooperative, subject-transformative, etc.), which provide one with
cultural (normative) functioning first in the immediate social environment,
then in a wider one through trial and error or with the help of the imitation
mechanism, thus forming the ability to implement these methods in certain
situations (skills and abilities), and the corresponding empirical knowledge
about these methods, that is, the so-called constructive knowledge... The
central motive of this level of competency is the subject’s need to live in
society, to adapt to the demands of life” [12, pp. 26-27]. The scientist believes
that “the competence approach in modern education should ensure a higher
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level of competency of the subject of study... Competency of this level as a
relevant skill is motivated by a motive based on the desire for self-affirmation,
experiencing a sense of dignity, and broad social motives” and depends on the
quality of the educational process, which can be implemented “only by the
pedagogy of development (and not the pedagogy of knowledge)” [12, p. 27].

Academician A. Bohush, considering competency as a complex
personality characteristic, emphasizes that the specified definition “includes
the results of previous psychological development: knowledge, skills, abilities,
creativity (the ability to creatively solve tasks: to compose creative stories,
drawings and designs according to the plan), initiative, independence, self-
esteem, self-control” [13, p. 106].

Competency in artistic activity is interpreted in scientific discourse as:
aesthetic, artistic-aesthetic, artistic-productive, artistic, creative, artistic-
creative.

L. Hlazunova in the article “Formation of aesthetic competency of the
future philology teacher” (2012) considers aesthetic competence as the ability
of an individual “to aesthetic perception and understanding of beauty, which
involves the possession of aesthetic knowledge, abilities, skills, the formation
of aesthetic judgments, feelings, values, ideals , behavior” [14, p. 273].

I. Revenko interprets artistic and aesthetic competence as knowledge in
the field of art, the desire and ability to realize in practice the artistic and
aesthetic potential for obtaining one’s own unique result of creative activity
[15, p. 143].

According to L. Mykhailova, artistic and aesthetic competence involves
the development of artistic interests, tastes, needs, ideals and aesthetic value
orientations in the field of art, artistic and visual thinking, mastering the
languages of various types of art, the ability to be a listener, viewer, reader and
creator, the ability to perceive, interpret and evaluate works of art, express a
personal attitude towards them, arguing their opinions and assessments,
readiness to use the experience gained in independent creative activity [16].

A. Karam in the article “Essential characteristics of the phenomenon
"aesthetic competency of the individual™” (2019) expresses the opinion that
artistic-aesthetic competency should be considered as a system of internal
means of regulating artistic-aesthetic actions, which includes artistic-aesthetic
knowledge, social guidelines, skills and experience, aesthetic orientation,
based on knowledge and sensory experience, fluency in artistic-aesthetic
means and achievement of an adequate perception of an artistic-aesthetic
situation [17, p. 83].

L. Masol in the methodological manual “Technologies of art and
pedagogics in secondary school: the unity of learning and education” (2015)
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considers the artistic and aesthetic competency of the individual as an integral
spiritual and aesthetic phenomenon that ensures the readiness and ability of
the individual to mobilize personal resources — organized into a system of
artistic knowledge, skills, attitudes, abilities, qualities necessary for effective
solving of artistic tasks in typical and non-standard situations, in building
one’s own trajectory of life creativity [18, p. 23].

From the outlined definitions, it follows that artistic-aesthetic competence
IS an extremely broad concept, as it covers motivational, perceptive, cognitive,
creative-active and reflective spheres of the personality structure. In this sense,
this category refers to children involved in artistic and aesthetic culture and
adults who are interested in art or are engaged in it at a professional level.

Artistic competence is classified by subject content: musical, artistic-
productive, theatrical and other varieties, and within each specific type it is
separated into the corresponding competency. Thus, musical competency is
considered as the ability to understand and creatively express oneself in the
field of musical art, which is formed in the process of musical activity
(perception, performance, creation), and artistic-productive competency is
considered as graphic, pictorial, form-creating, coloristic from the perspective
of the specifics of visual art, which involves performance of certain functions
of artistic and creative activity.

The concept of creative competence in the literature is mostly
interpreted from the position of the highest level of development of
professionalism and is seen in the ability to generate ideas, put forward
hypotheses; fantasizing; associative thinking; vision of contradictions; transfer
of knowledge and skills to new situations; overcoming inertia and critical
thinking; independence of judgments.

In the new edition of the Basic Component of Preschool Education
(State Standard of Preschool Education), artistic and creative competency is
defined as the ability of a child to practically realize his/her artistic and
aesthetic potential to obtain the desired result of creative activity on the basis
of developed emotions and feelings, emotional and value attitudes towards
various types of art, elementary use of artistic skills in life situations, during
educational and independent activities [19, pp. 21-22].

In determining the artistic and creative competency of a preschool child,
L. Shulha considers the key components: “artistic and aesthetic potential”,
“creative activity”, “artistic skills” and outlines the features of its formation in
preschool childhood. The scientist considers the main conditions for the
formation of artistic and creative competency to be: sensory experience of the
artistic content of the work, “which attracts attention and immerses into itself,
impresses with its colors, forms, sounds, rhythms, dynamics, evokes an
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emotional response, feelings, shifts internal forces, creative flow, fills with
energy, requires self-expression, self-realization, and thereby develops the
ability to look and see, listen and hear, feel, understand, love, which as a result
enriches the child’s spiritual life” [20, p. 51]; mastering various means of
artistic expression; freedom of creative expression.

The results of a child’s acquisition of artistic and creative competence in
the State Standard of Preschool Education reflect a system of interrelated
components: emotional and value attitude; formation of knowledge; skills of
active, creative implementation of acquired experience.

Emotional and value attitude: responds emotionally to manifestations of
beauty in the environment, everyday life and works of art; shows a valuable
attitude to artistic creativity; shows interest in artistic activity (artistically
productive, musical, theatrical); responds positively to proposals for inclusion
in various types of artistic and creative activities; enjoys artistic activity.

Formed knowledge: has elementary ideas about types of art; shows
interest in works of various types of art, shows a personal attitude towards
them, expresses impressions of art, interprets works; distinguishes the
specificity of the image of artistic-productive, decorative-utility, musical,
dance, theatrical art; understands the purpose of visual materials, theatrical
props, attributes of artistic activity; capable of realizing a creative idea with
their help.

Skills: possesses available techniques and uses them to reflect life’s
impressions and feelings. Has the simplest skills of performing culture and
audience culture. Cooperates with children, in particular with special
educational needs, and adults for the sake of joint success during artistic
activities — artistic-productive, musical, theatrical, entertainment, celebrations.
Reveals the elements of aesthetic taste and supports aesthetic manifestations in
everyday life (the appropriateness of choosing clothes for the situation, the
culture of eating, sleeping, resting and working, the culture of behavior and
observance of elementary rules of etiquette during celebrations). Demonstrates
the experience of artistic actions in an independent artistic activity at one’s
own will. Demonstrates elementary reflection skills — reflects with others on
one’s artistic experience, impressions, attitude to artistic activity [19, pp. 21-23].

Fulfilling the tasks of the State Standard requires the modern system of
preschool education to rethink the essence of pedagogical approaches, to
recognize the priority of the development and self-development of the child’s
personality as a subject of activity, and actualizes the idea of introducing an
activity approach to the organization of the educational process, which is
interpreted as leading to ensuring the child’s activity. “It provides priority to
the acquisition of the child’s personal experience and the process of its
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formation in all types of activities that are implemented in preschool age:
motor, game, artistic and creative, cognitive and research, economic and
household, directs the organization of the educational process to obtain its
results — relevant competencies” [19, p. 33].

L. Masol, in defining the activity approach in the artistic direction of
education, points to its focus on the development of artistic skills, emphasizes
the practical orientation, the formation of the culture of the consumer of
artistic values and the creative ability to embody the idea in one’s own activity
[18, p. 17].

Thus, the activity approach contributes to the organization of artistic
and creative self-expression of each child, ensures his/her activity, initiative,
freedom, creativity, communication, creates a positive mood, helps to achieve
success, get satisfaction, feel joy and motivates to further activity.

The activity approach model proposed by The LEGO Foundation
(Kingdom of Denmark) takes into account five key characteristics of play
(activity, joy, motivation, meaningfulness, sociality), which are based on the
theory presented by Kathy Hirsh-Pasek, Jennifer M. Zosh, Roberta Michnick
Golinkoff, James H. Gray, Michael B. Robb, and Jordy Kaufman in “Putting
Education in "Educational” Apps: Lessons From the Science of Learning”
(2015). Scientists emphasize that taking into account the specified
characteristics helps establish a connection with the child’s experience,
develops communication and social skills, guarantees the right to choose
based on proposals and requests, provides the opportunity to explore, share
ideas, experiment, make mistakes, provides a positive experience and a sense
of confidence in one’s own possibilities [21]. Note that the mentioned
characteristics are considered as the conceptual basis of the teacher’s
interaction with children.

Scientist A. Shevchuk in the article “Art Education of Children” (2021)
details the implementation of the activity approach from the point of view of
methodology. At the first stage, preschoolers perceive a work of art, show
emotions, their impressions of it. Then they get to know it in more detail,
inspect it — visually, by touch, by ear, communicate and get information about
the work, learn specific names, artistic and speech expressions, and enrich
their active vocabulary. The process of enriching the child’s emotional and
sensory sphere and forming a personal and valuable attitude to art begins. At
the second stage, preschoolers gain artistic and aesthetic experience. The
teacher-facilitator adjusts the children to active self-expression and
identification of personal attitude. The third stage is the mandatory creation of
a novelty-seeking situation. It is worth offering children to show creative
individuality in changed conditions. Pedagogical support for the playful nature
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of image formation during artistic activity contributes to the motivation,
activation and artistic and creative self-expression of every preschooler [22,
pp. 21-22].

Conclusions. Summarizing, we note that the analysis of the
phenomenon of artistic and creative competency in the interdisciplinary
scientific discourse allows to define artistic and creative competence as a
child’s ability to practically realize one’s artistic and aesthetic potential to
obtain the desired result of creative activity based on developed emotions and
feelings towards art forms, elementary application artistic skills in life
situations during educational and independent activities. The structure of
artistic and creative competence consists of a system of interconnected
components: emotional and value attitude; formation of knowledge; skills of
active, creative implementation of acquired experience. The main conditions
for the formation of artistic and creative competence are: sensory experience
of the artistic content of a work of art; mastering various means of artistic
expression; freedom of creative expression. The generalization of the
conducted research allows us to draw conclusions that the introduction of an
activity approach into the educational process of a preschool institution will
make it possible to more effectively form artistic and creative competence, to
ensure an emotional and valuable attitude to aesthetic objects and satisfaction
from artistic activities, to enable the artistic and creative self-expression of
each child.

We see the prospects for further exploration in the study of the activity
approach to the formation of artistic and creative competence of preschool
children in the EU countries.
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