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PSYCHOLOGICAL ASPECTS OF SCHOOL READINESS IN 

CHILDREN WITH SPECIAL EDUCATIONAL NEEDS 

 

Abstract. The article analyzes the psychological aspects of school readiness in 

children with special educational needs in the context of inclusive education. 

Psychological readiness for school education is considered as a complex multi-

component formation that covers the cognitive, emotional-volitional, social, and 

personal spheres of a child's development and ensures their successful adaptation to a 

new social situation of development. It is emphasized that school readiness is not 

limited to the formation of learning skills, but also involves the acceptance of the social 

role of a student, the development of emotional self-regulation, voluntary behavior, 

and interpersonal interaction skills. 

The study used theoretical analysis of scientific sources, Kern-Yrasek's school 

readiness orientation test, observation, formative and control experiments, and 

mathematical statistics methods. Empirical studies of older preschool children showed 

predominantly average and high levels of school readiness, while at the same time, 

most of the subjects showed increased anxiety, uncertainty about their own safety, and 

insufficiently formed social positions as students. 

Based on the results obtained, an experimental training program for developing 

social readiness for school was developed and tested, implemented mainly in the form 

of games.  

The results of the formative experiment confirmed its effectiveness in 

minimizing fears, aggression, and emotional instability in children with special 

educational needs, as well as increasing their self-confidence and readiness for school. 

The study does not exhaust all the issues related to preparing children with 

special educational needs for school.  

Prospects for further scientific research are linked to expanding the age range of 

the subjects, improving corrective and developmental psychotechnologies, and in-

depth study of the mechanisms of socio-psychological adaptation in an inclusive 

educational environment. 

Keywords: school readiness; special educational needs; psychological 

development; inclusion; adaptation; preschool education.  
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ПСИХОЛОГІЧНІ АСПЕКТИ ГОТОВНОСТІ ДО ШКОЛИ 

ДІТЕЙ З ОСОБЛИВИМИ ОСВІТНІМИ ПОТРЕБАМИ 

 

Анотація. У статті здійснено аналіз психологічних аспектів готовності до 

школи дітей з особливими освітніми потребами в умовах інклюзивної освіти. 

Психологічна готовність до шкільного навчання розглядається як комплексне 

багатокомпонентне утворення, що охоплює пізнавальну, емоційно-вольову, 

соціальну та особистісну сфери розвитку дитини та забезпечує її успішну 

адаптацію до нової соціальної ситуації розвитку. Наголошено, що готовність до 

школи не обмежується сформованістю навчальних умінь, а передбачає 

прийняття соціальної ролі учня, розвиток емоційної саморегуляції, довільної 

поведінки та навичок міжособистісної взаємодії.  

У дослідженні використано теоретичний аналіз наукових джерел, орієн-

таційний тест шкільної зрілості Керна–Їрасека, метод спостереження, 

формувальний і контрольний експерименти та методи математичної статистики. 

Емпіричне вивчення дітей старшого дошкільного віку засвідчило переважно 

середній і високий рівні готовності до школи, водночас у більшості дослід-

жуваних виявлено підвищену тривожність, невпевненість у власній безпеці та 

недостатню сформованість соціальної позиції учня. 

З урахуванням отриманих результатів було розроблено та апробовано 

експериментальну тренінгову програму формування соціальної складової 

готовності до школи, реалізовану переважно в ігровій формі. Результати 

формувального експерименту підтвердили її ефективність щодо мінімізації 

страхів, агресивності й емоційної нестабільності у дітей з особливими освітніми 

потребами, а також підвищення рівня їхньої впевненості в собі та готовності до 

шкільного навчання. 

Проведене дослідження не вичерпує всієї проблематики формування 

готовності до школи дітей з особливими освітніми потребами. Перспективи 

подальших наукових пошуків пов’язуються з розширенням вікового діапазону 

досліджуваних, удосконаленням корекційно-розвивальних психотехнологій та 

поглибленим вивченням механізмів соціально-психологічної адаптації в умовах 

інклюзивного освітнього середовища. 

Ключові слова: готовність до школи; особливі освітні потреби; 

психологічний розвиток; інклюзія; адаптація; дошкільна освіта. 
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Introduction. Тhe content of psychological readiness for school is dynamic, 

constantly developing and becoming more complex. While preschoolers are capable of 

many actions, their cognitive abilities should not be overestimated. Logical thinking 

begins to form but is not yet typical; their thinking remains specific to the preschool 

stage. Higher forms of visual thinking emerge as a result of intellectual development, 

and other mental processes show similar specificity. 

At this age, children should be prepared for the leading activity of the next stage 

– learning. Developing relevant learning skills ensures, as noted by O. Usova, a “high 

level of learnability,” reflected in the ability to identify a learning task and turn it into 

a personal goal. Overcoming fear of difficulties and developing persistence help 

children cope with school challenges independently or with minimal assistance. 

Self-discipline and organization depend largely on the child’s sensitivity to adult 

guidance as a carrier of social norms. Recent studies show that six- and seven-year-

olds possess strong physical and cognitive abilities but often display emotional 

instability, fatigue, and situational behavior.  

Research on children with special educational needs (SEN) (Kots, Yatchuk, 

2019) indicates difficulties in emotional regulation, anxiety, and weak volitional 

control, which requires targeted psychological correction.  

The term “children with special educational needs” emphasizes the need for 

additional educational support for children with developmental differences. 

However, diagnostic assessments of such children remain limited and highly 

specialized due to their complexity. Therefore, the social component of school 

readiness in children with SEN requires further research and practical attention 

(Rosenfield, 2013). 

Theoretical background. A significant contribution to the study of children’s 

school readiness was made by L. Venger and his colleagues. Their theoretical 

framework is based on a fundamental principle of Soviet psychology – that all 

psychological characteristics of a person are formed through various types of activity. 

Venger emphasized that a preschool child cannot possess “school” qualities in their 

pure form, since every psychological process develops within the type of activity for 

which it is required (Howard & Hoffman, 2018). Therefore, these features cannot 

emerge without changing the child’s way of life and the learning conditions typical of 

preschool institutions. On this basis, Venger argued that psychological readiness for 

school does not mean that a child already has “school” characteristics, but rather that 

they possess the prerequisites for their further development. Preschool age (from 

three years) marks the beginning of the child’s interaction not only with adults but also 

with peers. However, many parents underestimate the importance of peer 

communication.  

They may question the need for kindergarten if the child can stay at home with 

a caregiver, believing that play on the playground is unproductive or even dangerous. 

Instead, they prefer early academic learning - reading, writing, and foreign languages 

– considering it more beneficial (Nilholm, 2021).  



 

Журнал «Перспективи та інновації науки» 
№ 2(60) 2026 

ISSN 2786-4952 Online 
 

 
2813 

The main aspects of psychological readiness for school include: 

1. Communication and social competence – the ability to interact with peers 

and adults, develop empathy, understand social norms, and engage in cooperative 

activities. 

2. Self-control and self-regulation – the capacity to manage one’s behavior and 

emotions, adapt to new situations, and solve problems. 

3. Speech and communication development – the ability to express thoughts 

clearly, understand others, and communicate effectively. 

4. Motor skills and coordination – physical abilities that support participation 

in play and learning activities, such as writing, cutting, and crafting. 

5. Learning readiness and independence – the ability to listen attentively, 

follow teacher instructions, and perform basic self-care tasks. 

6. Psychological resilience and adaptability – the ability to adjust to new 

routines, rules, and expectations at school. 

7. Motivation and learning interest – curiosity and desire to learn and explore 

new knowledge.  

Parents, educators, and specialists play a crucial role in supporting children’s 

psychological readiness for school by providing guidance and creating a supportive 

developmental environment. 

Research methods. Theoretical analysis of scientific sources, diagnostic methods 

(Kern - Yirasek test), observation method during work with children, formative and 

control experiments, and methods of mathematical statistics (quantitative and 

qualitative analysis). 

The research was conducted in several stages and combined both theoretical and 

empirical methods. The theoretical stage included a comprehensive analysis of 

scientific sources related to the psychological readiness of children for school and the 

peculiarities of development in children with special educational needs. This stage 

allowed us to define the conceptual framework, identify research gaps, and substantiate 

the methodological approach. 

At the empirical stage, a diagnostic toolkit was applied to assess children’s 

school readiness. The primary diagnostic method was the Kern - Yirasek School 

Maturity Test, which evaluates fine motor skills, cognitive development, visual-motor 

coordination, and the ability to reproduce learned patterns. The test was administered 

at the beginning of the academic year at Preschool Educational Institution №5 in 

Mukachevo.  

The sample consisted of 19 senior preschool children (10 girls and 9 boys) from 

a speech therapy group. 

Additionally, the observation method was used to monitor children’s behavior, 

communication, and emotional responses during group activities. This allowed for the 

collection of qualitative data complementing the quantitative results. 

To evaluate the effectiveness of the intervention program, formative and control 

experiments were conducted. The formative stage aimed to enhance the social 
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component of school readiness, while the control stage assessed changes after 

implementing the training program. 

The obtained data were processed using methods of mathematical statistics, 

including both quantitative and qualitative analysis, to ensure the reliability and 

validity of the results. 

This methodological design provides a comprehensive and replicable framework 

for examining children’s psychological readiness for school and can serve as a basis 

for further comparative studies. 

Results and discussion. To determine children’s readiness for school, various 

methods and approaches are used. Some of the most common are outlined below: 

Diagnostic tests. These include tasks aimed at assessing a child’s cognitive 

abilities, logical thinking, language development, and mathematical skills. Such tests 

make it possible to evaluate the overall level of a child’s school readiness. 

Language development assessment. Diagnosing language skills is an important 

part of determining readiness for school. Assessing speech development helps to 

identify possible language difficulties and provide timely support. 

Socio-psychological assessment. This includes observing the child’s social 

behavior, adaptation to new environments, and interactions with peers and adults. It 

helps to evaluate the child’s social communication readiness for school life. 

Mathematical readiness. The diagnosis of mathematical abilities involves 

solving tasks and games that promote logical reasoning and basic numeracy skills. 

Physical readiness. This aspect assesses the child’s physical development, 

coordination, and ability to handle physical activity. Physical fitness and a healthy 

lifestyle are key components of readiness for learning. 

Preparatory workbooks and exercises. Various tasks and workbooks are used to 

foster creativity, attention, imagination, and logical thinking in preschool children. 

Conversations and interviews with parents. Gathering additional information 

from parents about the child’s development, interests, and individual traits is essential. 

Parents can provide valuable insight into their child’s level of readiness for school. 

It is important to emphasize that school readiness is a multidimensional concept, 

and its assessment should be comprehensive. Each child develops at their own pace; 

therefore, it is crucial not to impose premature expectations but to allow children to 

enjoy their childhood and mature naturally. 

Among the different methods for assessing school maturity, the Kern - Jirásek 

School Maturity Test is considered particularly effective for initial screening. This 

standardized test is convenient, time - efficient, and commonly used to assess six - year 

- old children. 

The Jirásek Test (also known as the Jirásek School Maturity Test) was developed 

by Polish educator and psychologist Juliusz Jirásek. It is designed to evaluate a child’s 

psychological readiness for school and overall preparedness for the demands of school 

life. The main goal of the test is to assess the level of development across various 

domains such as memory, attention, logic, cognitive activity, language skills, and 
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observational abilities. The results help teachers and parents understand how well - 

prepared the child is for formal learning and which areas may need further support 

before school entry. 

The Kern - Yirasek School Maturity Test was administered at the beginning of 

the academic year in Preschool Educational Institution №5 (Mukachevo). The study 

involved 19 senior preschool children from a speech therapy group, including ten girls 

and nine boys. The Kern - Yirasek School Maturity Test serves as a tool for assessing 

a child’s readiness for formal schooling. 

The main task of our study was to provide a safe and supportive research 

environment in which every child in the sample could demonstrate their abilities and 

potential. Following the administration of the Kern - Yirasek School Maturity Test 

among children with special educational needs included in the sample, we obtained the 

following results presented in Table 1.  

 

Table 1 

Level of School Readiness Development in Children 

Scores Number of Children % 

3-6 7 36,8 

7-11 12 63,2 

12-15 - - 

 

The study showed that seven children (36.8%) demonstrated a higher level of 

development, while twelve children (63.2%) showed an average level of development. 

There were no children with a low level of development in the group. This may 

be due to insufficient differentiation of results, which does not fully reflect the 

experimental conditions. Therefore, we decided to examine all subtests of the Kern - 

Yirasek test separately (Table 2). 

 

Table 2 

Indicators of School Maturity Development by Subtests 

Scores 

Subtest 1 Subtest 2 Subtest 3 

Number 

of 

children 

% 

Number 

of 

children 

% 

Number 

of 

children 

% 

1 1 5.3 2 10.6 8 42.1 

2 6 31.6 10 52,7 7 36,9 

3 4 21.1 6 31.6 4 21.1 

4 6 31.6 1 5.3 - - 

5 2 10.6 - - - - 
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We begin the interpretation with Subtests 2 and 3, since no significant 

differences were found between them. 

In Subtest 2, children were asked to copy words written in capital letters. The 

results for Subtest 2 were as follows: high score (1) - 2 children (10.52%); score 2 - 10 

children (52.7%); score 3 - 6 children (31.6%); score 4 - 1 child (5.3%); score 5 - no 

children. 

Similar results were obtained for Subtest 3, in which children were required to 

copy a group of dots. The combined results across the three subtests were: score 1 - 8 

children (42.1%); score 2 - 7 children (36.9%); score 3 - 4 children (21.1%); low scores 

such as 4 and 5 were not observed in the group. 

We examined Subtests 2 and 3 first because the children were already familiar 

with tasks similar to these and demonstrated readiness for school. Attention was not 

paid to producing the human figure from memory, so we decided to analyze Subtest 1 

(figure drawing) in greater depth and detail. 

As we can see from the test results, the children demonstrate high and average 

levels of school readiness. This indicates that they have well - developed fine motor 

skills, good intellectual abilities, and the capacity to imitate modeled behaviors. Such 

results may be associated with the fact that the children were well prepared for school. 

During preschool age, they engage in drawing, modeling with clay, and writing, which 

helps develop fine motor coordination and hand - eye control. More differentiated 

results were obtained from the first subtest: one child scored 1 point (5.3%), six 

children scored 2 points (31.6%), four children scored 3 points (21.1%), six children 

scored 4 points (31.6%), and two children scored 5 points (10.3%). 

For comparison, we present a drawing that includes all facial features, which 

indicates a strong self-awareness in the child. Beautiful eyes and long eyelashes 

suggest aesthetic tendencies and femininity among the girls. Arms extended to the sides 

symbolize sociability, while legs represent support and stability. The profile of the feet 

is a sign of self - confidence and steadiness. To clarify the results and obtain additional 

data, we conducted the Jirasek Orientation School Maturity Questionnaire (see Table 

3). 

 

Table 3 

Results of the Jirasek Orientation School Maturity Questionnaire 

Groups Number of children % 

Group 1 – plus 24 and above 5 26.3 

Group 2 – plus 14 to 23 8 42.1 

Group 3 – from 0 to 13 6 31.6 

Group 4 – from minus 1 to minus 10 – – 

Group 5 – less than minus 11 – – 

 

Children who scored from +24 to +13 points are regarded as ready for schooling, 

while those who obtained 0 - 13 points demonstrate an average level of school 
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readiness and belong to the third group. The study showed that the children possess 

average and high levels of preparedness for school. 

Thus, the study made it possible to diagnose the level of school readiness among 

children in this group, to identify the specific structural components of this formation 

in different children, and to reveal certain individual characteristics. 

In our opinion, the first subtest of the Kern - Jirasek School Maturity Test 

(drawing a human figure) proved to be the most informative, as it allowed us to 

differentiate children according to their level of psychological readiness (rather than 

academic preparedness) for school. 

In the subsequent stages of our work, we relied on the results of this first subtest, 

selecting a group of children with lower scores for further analysis.  

Based on the results of the diagnostic (ascertaining) experiment conducted with 

senior preschool children, we identified a group of children who had not yet developed 

the social component of school readiness. 

In this regard, we designed a training program aimed at improving the previous 

results. The subsequent study was carried out with younger school-age children at 

Secondary School №2 in Mukachevo. The main goal of the program is to promote the 

child’s cognitive and personal development by expanding their zone of proximal 

development, thereby helping them adapt to the conditions of the social environment.  

Dynamics of the indicators of the social component of school readiness in 

younger school-age children 

As a result of the training program, we observed that the children became more 

thoughtful, calm, and attentive to one another, and learned to listen when their peers 

were speaking. This is supported by the findings of a sub-experiment using the “Draw 

- a - Person” method, which helps identify anxiety, aggression, intellectual abilities, 

neurotic behavior, and feelings of inferiority. We considered the levels of anxiety and 

aggression as indicators of the dynamics of the social component of school readiness. 

The research results are presented in Table 4. 

 

Table 4 

Dynamics of anxiety and aggression in children of the experimental group 

№ 

Anxiety (points) Aggression (points) 

Before 

classes 

After 

classes 

Before 

classes 
After classes 

1 3 1 2 0 

2 3 0 0 0 

3 3 0 2 1 

4 3 1 1 0 

5 3 1 2 1 

6 2 1 2 0 

Х  2.83 0.66 1.5 0.33 
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According to the results presented in Table 3.1, the first child showed moderate 

anxiety and aggression before the training program, which could be seen in the drawing 

features such as excessive shading and pressure on the arms. After the program, the 

child’s anxiety level decreased to low, and no signs of aggression were observed. 

A comparison of the results of the control and experimental groups was 

conducted to identify the factors influencing the development of the social component 

of school readiness. 

These data are presented in Table 5. 

 

Table 5 

Comparison of anxiety and aggression levels between 

the experimental and control groups 

 Levels Before classes After classes 

  
Experimental 

group 

Control 

group 

Experimental 

group 

Control 

group 

Anxiety 

High 83.3% – – 46.16% 

Medium 16.5% 46.14% – 15.39% 

Low – 30.78% 66.68% 30.79% 

Not 

observed 
– 23.09% 33.34% 7.8% 

Aggression 

High – – – 15.38% 

Medium 66.5% 7.8% – 15.39% 

Low 16.8% 15.39% 33.34% 15.39% 

Not 

observed 
16.8% 76.91% 66.67% 53.85% 

 

The χ² test was used to verify the reliability of these data. The χ² value for anxiety 

was χ² = 188.73, indicating a statistically significant difference at the 0.001 level. 

The χ² value for aggression was χ² = 54.76, also confirming the reliability of the 

difference at the 0.001 level. Thus, the training program “I Learn to Control Myself” 

helps children adapt to school by developing emotional self-regulation, reducing 

anxiety and fears, and increasing self-confidence. This program plays an important role 

in the social and psychological adaptation of children to school life. 

The training program consisted of 19 sessions during which children learned to 

understand their own emotional states, recognize the feelings of others, express their 

thoughts, listen and show respect, consider situations from different perspectives, and 

think about possible consequences. By the end of the program, the children became 

more balanced and calm, as confirmed by the post-training test results. Anxiety and 

aggression levels decreased in 100% of the children who participated in the program. 
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Conclusions. The study showed that diagnosing children’s level of school 

readiness is useful for identifying the specific structural components of this readiness 

among different children and for revealing their individual psychological charac-

teristics. 

Thus, the first subtest of the Kern - Jirasek School Maturity Test (drawing a 

human figure) proved to be the most informative, as it made it possible to distinguish 

children based on their psychological readiness for school rather than their academic 

preparation. 

This approach allows us to identify children with lower scores and to focus 

attention on their psychological readiness for school, providing opportunities for 

further support and correction. 

Highlighting such children can help teachers and parents direct their efforts 

toward developing the necessary skills and fostering psychological preparedness for 

successful schooling. 

Based on the results of the empirical study of various components of school 

readiness, it was found that most children demonstrate medium or high levels of 

readiness for school. However, the majority of the participants also showed signs of 

anxiety, insecurity, and a lack of readiness to assume the social role of a student. 

The developed experimental training program aimed at enhancing the social 

component of school readiness promotes both cognitive and personal development by 

expanding the child’s zone of proximal development, thereby facilitating successful 

adaptation to the social environment. 

Overall, the study may serve as a valuable tool for psychologists, educators, and 

parents in preparing children for school and identifying those who require additional 

attention and support. 
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