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5 32i0H0 Haka3y MiHicmepcmea oceimu i Hayku YkpaiHu eid 27.09.2021 Ne 1017

XYpHany npuceoeHo kamezopito "B" i3 ncuxonozii ma nedazoziku
KATEOPIS
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PSYCHOLOGICAL ASPECTS OF SCHOOL READINESS IN
CHILDREN WITH SPECIAL EDUCATIONAL NEEDS

Abstract. The article analyzes the psychological aspects of school readiness in
children with special educational needs in the context of inclusive education.
Psychological readiness for school education is considered as a complex multi-
component formation that covers the cognitive, emotional-volitional, social, and
personal spheres of a child's development and ensures their successful adaptation to a
new social situation of development. It is emphasized that school readiness is not
limited to the formation of learning skills, but also involves the acceptance of the social
role of a student, the development of emotional self-regulation, voluntary behavior,
and interpersonal interaction skills.

The study used theoretical analysis of scientific sources, Kern-Yrasek's school
readiness orientation test, observation, formative and control experiments, and
mathematical statistics methods. Empirical studies of older preschool children showed
predominantly average and high levels of school readiness, while at the same time,
most of the subjects showed increased anxiety, uncertainty about their own safety, and
insufficiently formed social positions as students.

Based on the results obtained, an experimental training program for developing
social readiness for school was developed and tested, implemented mainly in the form
of games.

The results of the formative experiment confirmed its effectiveness in
minimizing fears, aggression, and emotional instability in children with special
educational needs, as well as increasing their self-confidence and readiness for school.

The study does not exhaust all the issues related to preparing children with
special educational needs for school.

Prospects for further scientific research are linked to expanding the age range of
the subjects, improving corrective and developmental psychotechnologies, and in-
depth study of the mechanisms of socio-psychological adaptation in an inclusive
educational environment.

Keywords: school readiness; special educational needs; psychological
development; inclusion; adaptation; preschool education.
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INCUXOJOI'TYHI ACHEKTH 'OTOBHOCTI 10 HIKOJIN
JITEHX 3 OCOBJIMBUMHU OCBITHIMUA ITIOTPEBAMMU

AHoTanig. Y cTarTi 3411MCHEHO aHaIl3 ICUXOJIOTTYHUX acIleKTIB TOTOBHOCTI 110
IIKOJIM JITEH 3 OCOOJIMBHMMHU OCBITHIMU MOTpebamMu B yMOBaX 1HKIIFO3UBHOI OCBITH.
[IcuxomoriyHa TOTOBHICT /IO IIKLTHPHOTO HABYAHHS PO3TIIAIAETHCS SIK KOMILJICKCHE
0araTOKOMIIOHEHTHE YTBOPEHHS, IO OXOIUIIOE II3HABAJIBbHY, E€MOIIHHO-BOJBOBY,
CoOIllaJIbHy Ta OCOOMCTICHY c(epu PO3BUTKY AUTHHU Ta 3a0e3nedye il YCHIIIHY
a/IarTalliio 10 HOBO1 COILIaNbHOI CUTYaIlil po3BUTKY. HarosoieHo, 1o roToBHICTh 10
IIKOJIM HE OOMEXYeTbCd C(HOPMOBAHICTIO HAaBYAJIBHUX YMIHb, a Iependavae
MPUIHATTS COLIAJBHOI POJI YYHS, PO3BUTOK €MOLIMHOI CaMOperyJisiii, JOBUIbHOI
IMOBEIIHKHA Ta HABUYOK MI>KOCOOUCTICHOI B3acMOI].

VY nocnimkeHHI BUKOPUCTAHO TECOPETUYHUM aHaji3 HAyKOBHUX JIKEpEs, Opl€H-
Tauifinuit TecT mmkinbHOi 3pimocti KepHa-Ipaceka, MeTon —cHocTepekeHHs,
(dhopMyBaJIbHHI 1 KOHTPOJIBHUN €KCTIEPUMEHTH Ta METOJIM MATEMATUYHOI CTATUCTUKH.
EmmipuyHe BUBYEHHsI JITEH CTApIIOro JOMIKUIBHOTO BIKY 3aCBIIUMIIO TIEPEBAKHO
cepenHiii 1 BUCOKHU PiBHI TOTOBHOCTI JIO INKOJIM, BOAHOYAC y OIIBIIOCTI JOCHTIA-
’KYyBaHUX BUSBIICHO MIJBUIIEHY TPUBOXKHICTh, HEBIMEBHEHICTh Y BJIACHIN Oe3merl Ta
HEJOCTATHIO C()OPMOBAHICTh COLIAJIbHOT O3ULIT YUHS.

3 ypaxyBaHHSIM OTPUMaHUX pPE3yJbTaTiB OyJIO PO3po0JEeHO Ta arnpoOOBaHO
€KCIIEpUMEHTAJIbHY TPEHIHTOBY IMporpamy (OpMyBaHHS COLIaIbHOI CKJIAA0BOI
TOTOBHOCTI 10 IUKOJH, peali30BaHy IEpeBaKHO B IrpoBiil Qopmi. Pesynbratu
(OpMYBaJIbHOTO EKCIEPUMEHTY MIATBEPAWSIN 1i €(EeKTHUBHICTh MIOA0 MiHIMIZallll
CTpaxiB, arPECUBHOCTI i €MOILIIIHOT HECTA01ILHOCTI Y AiTEH 3 0COOJIMBUMHU OCBITHIMU
noTpedaMu, a TaKOXK IiJIBUINEHHS PiBHS iXHBOT BIIEBHEHOCTI B COO1 Ta TOTOBHOCTI JI0
IIKUTBHOTO HABYaHHS.

[IpoBenene AOCHIIKEHHS HE BHUEpPHye BCl€l mpobieMaTuku (HOpMyBaHHS
TOTOBHOCTI JI0 IIKOJHM JiTeHd 3 OCOOJMBHMH OCBITHIMH TOTpeOamu. llepcrnextuBu
MOJaJbIINX HAYKOBUX MOUIYKIB MOB’A3YIOThCS 3 PO3LUIMPEHHSM BIKOBOIO Jiala3oHy
JOCIIKYBaHUX, YJAOCKOHAJIICEHHAM KOPEKIIIHO-PO3BUBAIIBHUX TCUXOTEXHOJIOTIN Ta
MOTJIMOJICHMM BUBUYEHHSIM MEXaHi3MiB COIIaIbHO-TICUXOJIOTIYHOT aIanTailii B yMOBax
IHKITIO3MBHOT'O OCBITHHOT'O CEPEIOBHIIIA.

Kiawo4oBi cjioBa: TOTOBHICTH JI0 WIKOJH; OCOOJIMBI OCBITHI TOTpeOH;
MICUXOJIOTIYHUN PO3BUTOK; IHKJIIO315; aJanTallis; JOUIKIIbHA OCBITA.
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Introduction. The content of psychological readiness for school is dynamic,
constantly developing and becoming more complex. While preschoolers are capable of
many actions, their cognitive abilities should not be overestimated. Logical thinking
begins to form but is not yet typical; their thinking remains specific to the preschool
stage. Higher forms of visual thinking emerge as a result of intellectual development,
and other mental processes show similar specificity.

At this age, children should be prepared for the leading activity of the next stage
— learning. Developing relevant learning skills ensures, as noted by O. Usova, a “high
level of learnability,” reflected in the ability to identify a learning task and turn it into
a personal goal. Overcoming fear of difficulties and developing persistence help
children cope with school challenges independently or with minimal assistance.

Self-discipline and organization depend largely on the child’s sensitivity to adult
guidance as a carrier of social norms. Recent studies show that six- and seven-year-
olds possess strong physical and cognitive abilities but often display emotional
instability, fatigue, and situational behavior.

Research on children with special educational needs (SEN) (Kots, Yatchuk,
2019) indicates difficulties in emotional regulation, anxiety, and weak volitional
control, which requires targeted psychological correction.

The term “children with special educational needs” emphasizes the need for
additional educational support for children with developmental differences.

However, diagnostic assessments of such children remain limited and highly
specialized due to their complexity. Therefore, the social component of school
readiness in children with SEN requires further research and practical attention
(Rosenfield, 2013).

Theoretical background. A significant contribution to the study of children’s
school readiness was made by L. Venger and his colleagues. Their theoretical
framework is based on a fundamental principle of Soviet psychology — that all
psychological characteristics of a person are formed through various types of activity.
Venger emphasized that a preschool child cannot possess “school” qualities in their
pure form, since every psychological process develops within the type of activity for
which it is required (Howard & Hoffman, 2018). Therefore, these features cannot
emerge without changing the child’s way of life and the learning conditions typical of
preschool institutions. On this basis, Venger argued that psychological readiness for
school does not mean that a child already has “school” characteristics, but rather that
they possess the prerequisites for their further development. Preschool age (from
three years) marks the beginning of the child’s interaction not only with adults but also
with peers. However, many parents underestimate the importance of peer
communication.

They may question the need for kindergarten if the child can stay at home with
a caregiver, believing that play on the playground is unproductive or even dangerous.
Instead, they prefer early academic learning - reading, writing, and foreign languages
— considering it more beneficial (Nilholm, 2021).
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The main aspects of psychological readiness for school include:

1. Communication and social competence — the ability to interact with peers
and adults, develop empathy, understand social norms, and engage in cooperative
activities.

2. Self-control and self-regulation — the capacity to manage one’s behavior and
emotions, adapt to new situations, and solve problems.

3. Speech and communication development — the ability to express thoughts
clearly, understand others, and communicate effectively.

4. Motor skills and coordination — physical abilities that support participation
in play and learning activities, such as writing, cutting, and crafting.

5. Learning readiness and independence — the ability to listen attentively,
follow teacher instructions, and perform basic self-care tasks.

6. Psychological resilience and adaptability — the ability to adjust to new
routines, rules, and expectations at school.

7. Motivation and learning interest — curiosity and desire to learn and explore
new knowledge.

Parents, educators, and specialists play a crucial role in supporting children’s
psychological readiness for school by providing guidance and creating a supportive
developmental environment.

Research methods. Theoretical analysis of scientific sources, diagnostic methods
(Kern - Yirasek test), observation method during work with children, formative and
control experiments, and methods of mathematical statistics (quantitative and
qualitative analysis).

The research was conducted in several stages and combined both theoretical and
empirical methods. The theoretical stage included a comprehensive analysis of
scientific sources related to the psychological readiness of children for school and the
peculiarities of development in children with special educational needs. This stage
allowed us to define the conceptual framework, identify research gaps, and substantiate
the methodological approach.

At the empirical stage, a diagnostic toolkit was applied to assess children’s
school readiness. The primary diagnostic method was the Kern - Yirasek School
Maturity Test, which evaluates fine motor skills, cognitive development, visual-motor
coordination, and the ability to reproduce learned patterns. The test was administered
at the beginning of the academic year at Preschool Educational Institution Ne5 in
Mukachevo.

The sample consisted of 19 senior preschool children (10 girls and 9 boys) from
a speech therapy group.

Additionally, the observation method was used to monitor children’s behavior,
communication, and emotional responses during group activities. This allowed for the
collection of qualitative data complementing the quantitative results.

To evaluate the effectiveness of the intervention program, formative and control
experiments were conducted. The formative stage aimed to enhance the social
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component of school readiness, while the control stage assessed changes after
implementing the training program.

The obtained data were processed using methods of mathematical statistics,
including both quantitative and qualitative analysis, to ensure the reliability and
validity of the results.

This methodological design provides a comprehensive and replicable framework
for examining children’s psychological readiness for school and can serve as a basis
for further comparative studies.

Results and discussion. To determine children’s readiness for school, various
methods and approaches are used. Some of the most common are outlined below:

Diagnostic tests. These include tasks aimed at assessing a child’s cognitive
abilities, logical thinking, language development, and mathematical skills. Such tests
make it possible to evaluate the overall level of a child’s school readiness.

Language development assessment. Diagnosing language skills is an important
part of determining readiness for school. Assessing speech development helps to
identify possible language difficulties and provide timely support.

Socio-psychological assessment. This includes observing the child’s social
behavior, adaptation to new environments, and interactions with peers and adults. It
helps to evaluate the child’s social communication readiness for school life.

Mathematical readiness. The diagnosis of mathematical abilities involves
solving tasks and games that promote logical reasoning and basic numeracy skills.

Physical readiness. This aspect assesses the child’s physical development,
coordination, and ability to handle physical activity. Physical fitness and a healthy
lifestyle are key components of readiness for learning.

Preparatory workbooks and exercises. Various tasks and workbooks are used to
foster creativity, attention, imagination, and logical thinking in preschool children.

Conversations and interviews with parents. Gathering additional information
from parents about the child’s development, interests, and individual traits is essential.
Parents can provide valuable insight into their child’s level of readiness for school.

It is important to emphasize that school readiness is a multidimensional concept,
and its assessment should be comprehensive. Each child develops at their own pace;
therefore, it is crucial not to impose premature expectations but to allow children to
enjoy their childhood and mature naturally.

Among the different methods for assessing school maturity, the Kern - Jirasek
School Maturity Test is considered particularly effective for initial screening. This
standardized test is convenient, time - efficient, and commonly used to assess six - year
- old children.

The Jirdsek Test (also known as the Jirasek School Maturity Test) was developed
by Polish educator and psychologist Juliusz Jirasek. It is designed to evaluate a child’s
psychological readiness for school and overall preparedness for the demands of school
life. The main goal of the test is to assess the level of development across various
domains such as memory, attention, logic, cognitive activity, language skills, and
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observational abilities. The results help teachers and parents understand how well -
prepared the child is for formal learning and which areas may need further support
before school entry.

The Kern - Yirasek School Maturity Test was administered at the beginning of
the academic year in Preschool Educational Institution Ne5 (Mukachevo). The study
involved 19 senior preschool children from a speech therapy group, including ten girls
and nine boys. The Kern - Yirasek School Maturity Test serves as a tool for assessing
a child’s readiness for formal schooling.

The main task of our study was to provide a safe and supportive research
environment in which every child in the sample could demonstrate their abilities and
potential. Following the administration of the Kern - Yirasek School Maturity Test
among children with special educational needs included in the sample, we obtained the
following results presented in Table 1.

Table 1
Level of School Readiness Development in Children
Scores Number of Children %
3-6 7 36,8
7-11 12 63,2
12-15 - -

The study showed that seven children (36.8%) demonstrated a higher level of
development, while twelve children (63.2%) showed an average level of development.

There were no children with a low level of development in the group. This may
be due to insufficient differentiation of results, which does not fully reflect the
experimental conditions. Therefore, we decided to examine all subtests of the Kern -
Yirasek test separately (Table 2).

Table 2
Indicators of School Maturity Development by Subtests
Subtest 1 Subtest 2 Subtest 3
Number Number Number
Scores of % of % of %
children children children
1 1 53 2 10.6 8 42.1
2 6 31.6 10 52,7 7 36,9
3 4 21.1 6 31.6 4 21.1
4 6 31.6 1 5.3 - -
5 2 10.6 - - - -

2815




HypHan «BpcnexTvav Ta iHHoBALYT HayKp
N22(60) 2026
ISSN 2786-4952 Online

We begin the interpretation with Subtests 2 and 3, since no significant
differences were found between them.

In Subtest 2, children were asked to copy words written in capital letters. The
results for Subtest 2 were as follows: high score (1) - 2 children (10.52%); score 2 - 10
children (52.7%); score 3 - 6 children (31.6%); score 4 - 1 child (5.3%); score 5 - no
children.

Similar results were obtained for Subtest 3, in which children were required to
copy a group of dots. The combined results across the three subtests were: score 1 - 8
children (42.1%); score 2 - 7 children (36.9%); score 3 - 4 children (21.1%); low scores
such as 4 and 5 were not observed in the group.

We examined Subtests 2 and 3 first because the children were already familiar
with tasks similar to these and demonstrated readiness for school. Attention was not
paid to producing the human figure from memory, so we decided to analyze Subtest 1
(figure drawing) in greater depth and detail.

As we can see from the test results, the children demonstrate high and average
levels of school readiness. This indicates that they have well - developed fine motor
skills, good intellectual abilities, and the capacity to imitate modeled behaviors. Such
results may be associated with the fact that the children were well prepared for school.
During preschool age, they engage in drawing, modeling with clay, and writing, which
helps develop fine motor coordination and hand - eye control. More differentiated
results were obtained from the first subtest: one child scored 1 point (5.3%), six
children scored 2 points (31.6%), four children scored 3 points (21.1%), six children
scored 4 points (31.6%), and two children scored 5 points (10.3%).

For comparison, we present a drawing that includes all facial features, which
indicates a strong self-awareness in the child. Beautiful eyes and long eyelashes
suggest aesthetic tendencies and femininity among the girls. Arms extended to the sides
symbolize sociability, while legs represent support and stability. The profile of the feet
Is a sign of self - confidence and steadiness. To clarify the results and obtain additional
data, we conducted the Jirasek Orientation School Maturity Questionnaire (see Table
3).

Table 3
Results of the Jirasek Orientation School Maturity Questionnaire
Groups Number of children %

Group 1 — plus 24 and above 5 26.3
Group 2 —plus 14 to 23 8 42.1
Group 3—from0to 13 6 31.6

Group 4 — from minus 1 to minus 10 — -

Group 5 — less than minus 11 — —

Children who scored from +24 to +13 points are regarded as ready for schooling,
while those who obtained 0 - 13 points demonstrate an average level of school
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readiness and belong to the third group. The study showed that the children possess
average and high levels of preparedness for school.

Thus, the study made it possible to diagnose the level of school readiness among
children in this group, to identify the specific structural components of this formation
in different children, and to reveal certain individual characteristics.

In our opinion, the first subtest of the Kern - Jirasek School Maturity Test
(drawing a human figure) proved to be the most informative, as it allowed us to
differentiate children according to their level of psychological readiness (rather than
academic preparedness) for school.

In the subsequent stages of our work, we relied on the results of this first subtest,
selecting a group of children with lower scores for further analysis.

Based on the results of the diagnostic (ascertaining) experiment conducted with
senior preschool children, we identified a group of children who had not yet developed
the social component of school readiness.

In this regard, we designed a training program aimed at improving the previous
results. The subsequent study was carried out with younger school-age children at
Secondary School Ne2 in Mukachevo. The main goal of the program is to promote the
child’s cognitive and personal development by expanding their zone of proximal
development, thereby helping them adapt to the conditions of the social environment.

Dynamics of the indicators of the social component of school readiness in
younger school-age children

As a result of the training program, we observed that the children became more
thoughtful, calm, and attentive to one another, and learned to listen when their peers
were speaking. This is supported by the findings of a sub-experiment using the “Draw
- a - Person” method, which helps identify anxiety, aggression, intellectual abilities,
neurotic behavior, and feelings of inferiority. We considered the levels of anxiety and
aggression as indicators of the dynamics of the social component of school readiness.
The research results are presented in Table 4.

Table 4
Dynamics of anxiety and aggression in children of the experimental group
Anxiety (points) Aggression (points)
Ne Before After Before
After classes
classes classes classes
1 3 1 2 0
2 3 0 0 0
3 3 0 2 1
4 3 1 1 0
5 3 1 2 1
6 2 1 2 0
X 2.83 0.66 1.5 0.33
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According to the results presented in Table 3.1, the first child showed moderate
anxiety and aggression before the training program, which could be seen in the drawing
features such as excessive shading and pressure on the arms. After the program, the
child’s anxiety level decreased to low, and no signs of aggression were observed.

A comparison of the results of the control and experimental groups was
conducted to identify the factors influencing the development of the social component
of school readiness.

These data are presented in Table 5.

Table 5
Comparison of anxiety and aggression levels between
the experimental and control groups

Levels Before classes After classes
Experimental Control Experimental | Control
group group group group
High 83.3% — — 46.16%
Medium 16.5% 46.14% — 15.39%
ANXIEYY | o _ 30.78% 66.68% | 30.79%
Not — 23.09% 33.34% | 7.8%
observed
High — — — 15.38%
Medium 66.5% 7.8% — 15.39%
Aggression || 4y 16.8% 15.39% 33.34% | 15.39%
Not 16.8% 76.91% 66.67% | 53.85%
observed

The x* test was used to verify the reliability of these data. The y* value for anxiety
was y* = 188.73, indicating a statistically significant difference at the 0.001 level.
The y* value for aggression was x> = 54.76, also confirming the reliability of the
difference at the 0.001 level. Thus, the training program “I Learn to Control Myself”
helps children adapt to school by developing emotional self-regulation, reducing
anxiety and fears, and increasing self-confidence. This program plays an important role
in the social and psychological adaptation of children to school life.

The training program consisted of 19 sessions during which children learned to
understand their own emotional states, recognize the feelings of others, express their
thoughts, listen and show respect, consider situations from different perspectives, and
think about possible consequences. By the end of the program, the children became
more balanced and calm, as confirmed by the post-training test results. Anxiety and
aggression levels decreased in 100% of the children who participated in the program.
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Conclusions. The study showed that diagnosing children’s level of school
readiness is useful for identifying the specific structural components of this readiness
among different children and for revealing their individual psychological charac-
teristics.

Thus, the first subtest of the Kern - Jirasek School Maturity Test (drawing a
human figure) proved to be the most informative, as it made it possible to distinguish
children based on their psychological readiness for school rather than their academic
preparation.

This approach allows us to identify children with lower scores and to focus
attention on their psychological readiness for school, providing opportunities for
further support and correction.

Highlighting such children can help teachers and parents direct their efforts
toward developing the necessary skills and fostering psychological preparedness for
successful schooling.

Based on the results of the empirical study of various components of school
readiness, it was found that most children demonstrate medium or high levels of
readiness for school. However, the majority of the participants also showed signs of
anxiety, insecurity, and a lack of readiness to assume the social role of a student.

The developed experimental training program aimed at enhancing the social
component of school readiness promotes both cognitive and personal development by
expanding the child’s zone of proximal development, thereby facilitating successful
adaptation to the social environment.

Overall, the study may serve as a valuable tool for psychologists, educators, and
parents in preparing children for school and identifying those who require additional
attention and support.

Acknowledgments: None declared.

Funding: This research received no external funding.

Conflict of Interest: None.

References

1. Ainscow, M. (2020). Promoting inclusion and equity in education: Lessons from
international experiences. Nordic Journal of Studies in Educational Policy, 6(1), 7-16.
https://doi.org/10.1080/20020317.2020.1729587

2. Albritton, K., Mathews, R. E., & Boyle, S. G. (2019). Is the role of the school psychologist
in early childhood truly expanding? A national survey examining school psychologists’ practices and
training experiences. Journal of Applied School Psychology, 35(1), 1-19. https://doi.org/10.1080/
15377903.2018.1462280

3. Alves, I., Campos Pinto, P., & Pinto, T. J. (2020). Developing inclusive education in
Portugal: Evidence and challenges. Prospects, 49(3-4), 281-296. https://doi.org/10.1007/s11125-
020-09504-y

4. Conoley, J. C., Powers, K., & Gutkin, T. B. (2020). How is school psychology doing: Why
hasn’t school psychology realized its promise? School Psychology, 35(6), 367—374. https://doi.org/
10.1037/spq0000404

5. Conselho Nacional da Educacdo. (2022). Estado da Educacdo 2021 [State of Education
2021]. Conselho Nacional da Educagao.

2819



https://doi.org/10.1080/20020317.2020.1729587

HypHan «BpcnexTvav Ta iHHoBALYT HayKp
N22(60) 2026
ISSN 2786-4952 Online

6. Farrell, P. (2006). Developing inclusive practices among educational psychologists:
Problems and possibilities. European Journal of Psychology of Education, 21(3), 293-304.
https://doi.org/10.1007/BF03173417

7. Farrell, P., Jimerson, S., & Oakland, T. (2007). School psychology internationally: A
synthesis of findings. In S. Jimerson, T. Oakland, & P. Farrell (Eds.), The handbook of international
school psychology (pp. 501-510). Sage.

8. Farrell, P., & Woods, K. (2017). Consultation and the role of the school psychologist:
Barriers and opportunities. In C. Hatzichristou & S. Rosenfield (Eds.), The international handbook
of consultation in educational settings (pp. 217-231). Routledge.

9. Hardy, 1., & Woodcock, S. (2023). Inclusive education policies — objects of observance,
omission, and obfuscation: Ten years on... International Journal of Inclusive Education, 28(13),
3234-3252. https://doi.org/10.1080/13603116.2023.2257697

10. Hernandez-Torrano, D., Faucher, C., & Tynybayeva, M. (2021). The role of the school
psychologist in the promotion of children’s well-being: Evidence from post-Soviet Kazakhstan. Child
Indicators Research, 14(3), 1175-1197. https://doi.org/10.1007/s12187-020-09793-x

11. Howard, M. C., & Hoffman, M. E. (2018). Variable-centered, person-centered, and
person-specific approaches: Where theory meets the method. Organizational Research Methods,
21(4), 846-876. https://doi.org/10.1177/1094428117744021

12. Jortveit, M. (2023). Collaboration between teachers and educational-psychological
service counsellors. School Psychology International, 44(3), 326-343. https://doi.org/10.1177/014
30343221127435

13. Kolen, M. J., & Brennan, R. L. (2014). Test equating, scaling, and linking: Methods and
practices (3rd ed.). Springer. https://doi.org/10.1007/978-1-4939-0317-7

14. Kots, M., & Yatchuk, T. (2019). Psychological and pedagogical correction of violations
of the personal sphere in adolescents with special educational needs. Scientific Notes of Lesya
Ukrainka Eastern European National University. Series: Psychology, (8), 85-92.

15. Magnusson, G. (2019). An amalgam of ideals: Images of inclusion in the Salamanca
statement. International Journal of Inclusive Education, 23(7-8), 677—690. https://doi.org/10.1080
/13603116.2019.1622805

16. Newman, D. S., Hazel, C. E., Barrett, C. A., Chaudhuri, S. D., & Fetterman, H. (2018).
Early-career school psychologists’ perceptions of consultative service delivery: The more things
change, the more they stay the same. Journal of Educational and Psychological Consultation, 28(2),
105-136. https://doi.org/10.1080/10474412.2017.1378106

17. Nilholm, C. (2021). Research about inclusive education in 2020: How can we improve
our theories in order to change practice? European Journal of Special Needs Education, 36(3), 358-
370. https://doi.org/10.1080/08856257.2020.1754547

18. Nkoma, E., & Hay, J. (2018). Educational psychologists’ support roles regarding the
implementation of inclusive education in Zimbabwe. Psychology in the Schools, 55(7), 850-866.
https://doi.org/10.1002/pits.22147

19. Panteri, M., Calmaestra, J., & Marin-Diaz, V. (2021). Roles of the school psychologist —
current versus preferred roles in the Greek schools: A case study from the island of Crete. Education
Sciences, 11(8), 439. https://doi.org/10.3390/educsci11080439

20. Rapp, A. C., & Corral-Granados, A. (2021). Understanding inclusive education: A
theoretical contribution from system theory and the constructionist perspective. International Journal
of Inclusive Education, 28(4), 423-439. https://doi.org/10.1080/13603116.2021.1946725

21. Rosenfield, S. (2013). Consultation in the schools — are we there yet? Consulting
Psychology Journal, 65(4), 303-308. https://doi.org/10.1037/a0035652

2820



https://doi.org/10.1080/13603116.2023.2257697
https://doi.org/10.1007/s12187-020-09793-x
https://doi.org/10.1177/1094428117744021
https://doi.org/10.1177/01430343221127435
https://doi.org/10.1177/01430343221127435
https://doi.org/10.1007/978-1-4939-0317-7
https://doi.org/10.1080/10474412.2017.1378106
https://doi.org/10.1080/08856257.2020.1754547
https://doi.org/10.3390/educsci11080439
https://doi.org/10.1080/13603116.2021.1946725
https://doi.org/10.1037/a0035652

ypran «epcnexven Ta iHHosaLi Haykp
Ne2(60) 2026

ISSN 2786-4952 Online

22. Rosenfield, S. (2021). Strengthening the school in school psychology training and
practice. School Psychology Review, 51(6), 785-794. https://doi.org/10.1080/2372966X.20
21.1993032

23. Sandoval, M., Muiioz, Y., & Marquez, C. (2021). Supporting schools in their journey to
inclusive education: Review of guides and tools. Support for Learning, 36(1), 20-42.
https://doi.org/10.1111/1467-9604.12337

24. Sewell, A, Kennett, A., & Pugh, V. (2022). Universal design for learning as a theory of
inclusive practice for use by educational psychologists. Educational Psychology in Practice, 38(4),
364-378. https://doi.org/10.1080/02667363.2022.2111677

25. Slee, R., & Tait, G. (2022). Ethics and inclusive education. Springer. https:/link.springer.
com/bookseries/13450

26. UNESCO. (2020). Global education monitoring report 2020: Inclusion and education—
All means all. UNESCO. https://doi.org/10.18356/2ddb782c-en

27. Bekh, I. D. (2003). Vykhovannia osobystosti (Kn. 1: Osobystisno oriientovanyi pidkhid:
teoretyko-tekhnolohichni zasady). Lybid.

Jliteparypa

1. Ainscow, M. (2020). Promoting inclusion and equity in education: Lessons from
international experiences. Nordic Journal of Studies in Educational Policy, 6(1), 7-16.
https://doi.org/10.1080/20020317.2020.1729587

2. Albritton, K., Mathews, R. E., & Boyle, S. G. (2019). Is the role of the school psychologist
in early childhood truly expanding? A national survey examining school psychologists’ practices and
training experiences. Journal of Applied School Psychology, 35(1), 1-19. https://doi.org/10.1080/
15377903.2018.1462280

3. Alves, I., Campos Pinto, P., & Pinto, T. J. (2020). Developing inclusive education in
Portugal: Evidence and challenges. Prospects, 49(3-4), 281-296. https://doi.org/10.1007/s11125-
020-09504-y

4. Conoley, J. C., Powers, K., & Gutkin, T. B. (2020). How is school psychology doing: Why
hasn’t school psychology realized its promise? School Psychology, 35(6), 367-374. https://doi.org/
10.1037/spq0000404

5. Conselho Nacional da Educagao. (2022). Estado da Educa¢ao 2021 [State of Education
2021]. Conselho Nacional da Educacao.

6. Farrell, P. (2006). Developing inclusive practices among educational psychologists:
Problems and possibilities. European Journal of Psychology of Education, 21(3), 293-304.
https://doi.org/10.1007/BF03173417

7. Farrell, P., Jimerson, S., & Oakland, T. (2007). School psychology internationally: A
synthesis of findings. In S. Jimerson, T. Oakland, & P. Farrell (Eds.), The handbook of international
school psychology (pp. 501-510). Sage.

8. Farrell, P., & Woods, K. (2017). Consultation and the role of the school psychologist:
Barriers and opportunities. In C. Hatzichristou & S. Rosenfield (Eds.), The international handbook
of consultation in educational settings (pp. 217-231). Routledge.

9. Hardy, I., & Woodcock, S. (2023). Inclusive education policies — objects of observance,
omission, and obfuscation: Ten years on... International Journal of Inclusive Education, 28(13),
3234-3252. https://doi.org/10.1080/13603116.2023.2257697

10. Hernandez-Torrano, D., Faucher, C., & Tynybayeva, M. (2021). The role of the school
psychologist in the promotion of children’s well-being: Evidence from post-Soviet Kazakhstan. Child
Indicators Research, 14(3), 1175-1197. https://doi.org/10.1007/s12187-020-09793-x

11. Howard, M. C., & Hoffman, M. E. (2018). Variable-centered, person-centered, and
person-specific approaches: Where theory meets the method. Organizational Research Methods,
21(4), 846-876. https://doi.org/10.1177/1094428117744021

2821



https://doi.org/10.1080/2372966X.2021.1993032
https://doi.org/10.1080/2372966X.2021.1993032
https://doi.org/10.1080/02667363.2022.2111677
https://doi.org/10.18356/2ddb782c-en
https://doi.org/10.1080/20020317.2020.1729587
https://doi.org/10.1080/13603116.2023.2257697
https://doi.org/10.1007/s12187-020-09793-x
https://doi.org/10.1177/1094428117744021

HpHan «[epcnexTve Ta iHHosaLli HayKip
Ne2(60) 2026
ISSN 2786-4952 Online

12. Jortveit, M. (2023). Collaboration between teachers and educational-psychological
service counsellors. School Psychology International, 44(3), 326-343. https://doi.org/10.1177/01430
343221127435

13. Kolen, M. J., & Brennan, R. L. (2014). Test equating, scaling, and linking: Methods and
practices (3rd ed.). Springer. https://doi.org/10.1007/978-1-4939-0317-7

14. Kots, M., & Yatchuk, T. (2019). Psychological and pedagogical correction of violations
of the personal sphere in adolescents with special educational needs. Scientific Notes of Lesya
Ukrainka Eastern European National University. Series: Psychology, (8), 85-92.

15. Magnusson, G. (2019). An amalgam of ideals: Images of inclusion in the Salamanca
statement. International Journal of Inclusive Education, 23(7-8), 677—690. https://doi.org/10.1080/
13603116.2019.1622805

16. Newman, D. S., Hazel, C. E., Barrett, C. A., Chaudhuri, S. D., & Fetterman, H. (2018).
Early-career school psychologists’ perceptions of consultative service delivery: The more things
change, the more they stay the same. Journal of Educational and Psychological Consultation, 28(2),
105-136. https://doi.org/10.1080/10474412.2017.1378106

17. Nilholm, C. (2021). Research about inclusive education in 2020: How can we improve
our theories in order to change practice? European Journal of Special Needs Education, 36(3), 358-
370. https://doi.org/10.1080/08856257.2020.1754547

18. Nkoma, E., & Hay, J. (2018). Educational psychologists’ support roles regarding the
implementation of inclusive education in Zimbabwe. Psychology in the Schools, 55(7), 850-866.
https://doi.org/10.1002/pits.22147

19. Panteri, M., Calmaestra, J., & Marin-Diaz, V. (2021). Roles of the school psychologist —
current versus preferred roles in the Greek schools: A case study from the island of Crete. Education
Sciences, 11(8), 439. https://doi.org/10.3390/educsci11080439

20. Rapp, A. C., & Corral-Granados, A. (2021). Understanding inclusive education: A
theoretical contribution from system theory and the constructionist perspective. International Journal
of Inclusive Education, 28(4), 423-439. https://doi.org/10.1080/13603116.2021.1946725

21. Rosenfield, S. (2013). Consultation in the schools — are we there yet? Consulting
Psychology Journal, 65(4), 303—308. https://doi.org/10.1037/a0035652

22. Rosenfield, S. (2021). Strengthening the school in school psychology training and
practice. School Psychology Review, 51(6), 785-794. https://doi.org/10.1080/2372966X.
2021.1993032

23. Sandoval, M., Mufioz, Y., & Marquez, C. (2021). Supporting schools in their journey to
inclusive education: Review of guides and tools. Support for Learning, 36(1), 20-42.
https://doi.org/10.1111/1467-9604.12337

24. Sewell, A., Kennett, A., & Pugh, V. (2022). Universal design for learning as a theory of
inclusive practice for use by educational psychologists. Educational Psychology in Practice, 38(4),
364-378. https://doi.org/10.1080/02667363.2022.2111677

25. Slee, R., & Tait, G. (2022). Ethics and inclusive education. Springer. https://link.springer.
com/bookseries/13450

26. UNESCO. (2020). Global education monitoring report 2020: Inclusion and education—
All means all. UNESCO. https://doi.org/10.18356/2ddb782c-en

27. bex, L. 1. (2003). Buxosanus ocooucmocmi (Ku. 1: OcobucticHO Opi€eHTOBaHUHN T1IXII;
TEOPETHKO-TEXHOJIOTI4YH1 3acaau). JInOis.

Hama nepuioco Haoxoocenus cmammi 0o euoanus: 28.01.2026
Jlama nputinamms cmammi 0o OpyKy nicis peyensysanns: 12.02.2026

2822



https://doi.org/10.1177/01430343221127435
https://doi.org/10.1177/01430343221127435
https://doi.org/10.1007/978-1-4939-0317-7
https://doi.org/10.1080/10474412.2017.1378106
https://doi.org/10.1080/08856257.2020.1754547
https://doi.org/10.3390/educsci11080439
https://doi.org/10.1080/13603116.2021.1946725
https://doi.org/10.1037/a0035652
https://doi.org/10.1080/2372966X.2021.1993032
https://doi.org/10.1080/2372966X.2021.1993032
https://doi.org/10.1080/02667363.2022.2111677
https://doi.org/10.18356/2ddb782c-en

XypHan

«[lepcnekmueu ma iHHO8ayiI HayKu»

Ne 2(60) 2026

®opmat 60x90/8. Manip ochceTHMIA.
FapHiTypa Times New Roman.
YM. ApyK. apk. 8,2.

Buaaseup:
'pomapcbka HaykoBa opraHisalisi «BceykpaiHcbka acambnest LOKTOPIB HayK 3 AEPXABHOTO YNPaBIliHHSY
Caigourso cepis K Ne4957 gid 18.08.2015 p., Andpiiscekuli y3eis, 6y0.11, o 68, m. Kuis, 04070.



MYKAUIBCHKUN JEP)KABHUU YHIBEPCUTET

89600, M. MykaueBo, ByJI. YAKTOPOJCbKa, 26
Tes./dakc +380-3131-21109

Be6-caiiT yHiBepcuTeTy: www.msu.edu.ua
E-mail: info@msu.edu.ua, pr@mail.msu.edu.ua

BeG-caiit IncTuTyniiiHoro penosurapiio Haykogoi 6i6riorexu MAY: http://dspace.msu.edu.ua:8080
BeG-caiiT HaykoBoi 6i6tioTexu MAY: http://msu.edu.ua/library/



http://www.msu.edu.ua/
mailto:info@msu.edu.ua
mailto:info@msu.edu.ua
http://dspace.msu.edu.ua:8080/
http://msu.edu.ua/library/

	17e2a8e0e945dad7ae27788e408b29f5cd4fd085fb0be5e9f79f35cbde0f608d.pdf
	80be1a878f385c50193793341044460ea2b764b24615ab69704c209c9929f6bf.pdf
	eec710e4520cbbcbb7b26f43b47ccf0540f9c52765e22f0ad7beeeeb43b8da84.pdf
	e97a7649eb77767b3c32627296cfabea634112f83aba1db229ba53602a307a7f.pdf

