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AHAJII3 MOTH}SAHIFIHHX CTPATEI'TI BUKJIAJTIAHHS B ESL
KJIACHIN KIMHATI (IHO3EMHI JOCJIAKEHH)
[Topoxnaseus O. E., I'apanko B. I.

ANALYSIS OF MOTIVATIONAL TEACHING STRATEGIES IN THE ESL
CLASSROOM (FOREIGN STUDIES)
Porokhnavets' Yu. E., Harapko Vitaliia

This article has focused on motivational teaching strategies in teaching a foreign
language. The purpose of this article is to investigate motivational teaching strategies in an ESL
classroom context by investigating the strategies teachers claim to use as motivating. The aim of
this article is to compare teachers’ strategy views with actual classroom practices when the foreign
language has been studying. Such research on the scientific literature of motivational teaching is
needed because it not only provides researchers with additional information, but it also helps
teachers gain insight on how students’ motivation is operated when they are studying a foreign
language as a second language. There are described four motivational strategy phases reflect the
circular movement and strong connection that motivational has as well as its dynamic nature in the
foerign language classroom.

Key words: motivation, teaching strategies, second language, language learning
environment.

Cmamms npuceésyena auanizy cmpamezit MOMUBAYIUHO20 HABUAHHS [HO3EMHOI MOBU.
Mema cmammi nonsicae 8 onuci MOMuUSAYitiHUX cmpamezii SUKIAOAHH Y KOHMEKCMI HA8UAHHS
IHO3eMHOI MOBU WLIAXOM OO0CHI0NCEeHHs cnocobi8, AKI uumeni GUKOPUCMOBYIOMb K MOMUBAYIUHI
cmpamezii. L[a cmamms mae Kinbka yineu: no-nepuie, 80HA OOCNIONCYE CRPUUHAMMS MAKUX
cmpamezii AK euumenaMu, maxk i cmyoeHmamu, Nno-opyee, mym MNOPIGHIOMbCA NO2NAOU
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3apyOidCHUX HAYKOBYI6 HA BNPOBAONCEHHA CMpamei MOMUBAYIUHO20 HABYAHHA ) Npoyec
8UBUEHHSA IHO3eMHOI MosU. Take 00CHiOdCeH s HAYKOBOT Timepamypu ma MOMUBAYiliIHO20 HABYAHHS
HeoOXiOHe, OCKIIbKU BOHO He MIIbKU HAOAE O00CHiOHUKAM 000amKosoi ingopmayii, wo0o
03HAYY8AHO20 NUMAHHA, alle U 0ONOMA2A€E GYUMENAM OMPUMAMU VAGIEHHS Npo me, 5K HPaAyroe
momueayis cmyoenmis. Ilpoananizosano womupu azu cmanoeieHHs cmpameziti MOMUBayiuHo2o
HABYAHHA, AKI 8i000padrcaromev Kpy2o8uil pyx i MIYHUU 83AEMO38'SI30K, WO MAE MOMUBAYIIHUL
Xapakmep, a makoxc ix OUHamiyHy npupooy nio Yyac UEHUeHHs IHO3EMHOI MOBU.
Knrwouosi cnosa: momusayis, cmpamezisi HA84AHH, IHUOMOBHE CepedosUne HAGYAHH.

Research on the scientific literature and motivational teaching is needed because it not only
provides researchers with additional knowledge, but it also helps teachers gain insight on how
students’ motivation operates.

The purpose of this article is to investigate motivational teaching strategies in an ESL
classroom context by investigating the strategies teachers claim to use, actually use as motivating.

This article pursues several aims: first, it investigates perceptions of both teachers and
students; second, it compares teachers’ strategy views with actual classroom practices.

Within foreign language research, teachers play an essential role in the classroom and their
behaviour has been shown to affect learner motivation [3; 4; 5]. Some researchers believe that
without ample motivation, students with even the highest of abilities cannot achieve long-term goals
[2]. According to Ebata M., motivation produces successful second language communicators and
fosters self-confidence [6]. There is, however, a lack of empirical evidence in foreign language
research that reveals how pedagogical strategies effectively promote student motivation. The
current approach in foreign language motivation research focuses on classrooms as research spaces
[3]. This article follows an educational classroom-focused approach by demonstrating the
importance of the classroom dimension in terms of a pragmatic and social space. Language
motivation researchers have begun a new line of inquiry by shifting the research focus from
theoretical issues involving motivation to investigating practical strategies that may contribute to
students’ foreign language learning motivation [3]. This trend has developed a more dynamic
perspective toward foreign language learning motivation. Williams M. and Burden R. and Ddérnyei
Z. and Otto 1. were among the first researchers who understood the importance of the dynamic
nature of motivation [3;4]. In their dynamic model of motivation, Williams M. distinguished three
stages of motivation: reasons for doing something, deciding to do something and sustaining the
effort or persisting until the goal is attained [4]. They argued that the first two states focused more
on initiating motivation, whereas the last stage referred to sustaining motivation. Dérnyei Z.and
Otto 1. built on this model and synthesized different second language frameworks to propose the
Process-Oriented Model of Student Motivation, which is more complex than William and Burden’s
model. Dérnyei Z. and Ott6 l.divided the action into three separate phases: preactional, actional,
and postactional as seen in Figure 1.1.

Postactional Stage - The
Actional Stage - The third stage involves the
second stage where learners’ evaluation of

Preactional Stage - The
first stage where
motivation is initially

generated motivation their progress and
needs to be actively determines the activities
maintained and protected they will be motivated to
pursue in the future

generated and involves
goals

Figure 1.1 Dornyei’s motivational model in three stages [3, p. 84]

The preactional stage represents the starting point for motivating behaviour, where goals
are set and intention is formed. The second phase, or actional phase, consists of the application of
the action followed by an assessment of the learner’s progress, teacher scaffolding, and self-
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regulation toward the intended outcome or goal. The final phase begins after the achievement of the
goal and ends with the evaluation of the outcome and contemplation for future actions [6]. Dornyei
Z. acknowledges the dynamic nature of motivation as he develops his motivational strategy
framework, defining strategies as: «the motivational influences that are consciously exerted to
achieve some systematic and enduring positive effect» [1, p. 28].

Dornyei Z. divides the motivational strategies into 4 major categories. The first group of
themes fall under the «creating basic motivational conditions» category, which comprises of
strategies that Dornyei Z. refers to as «indispensable» [1, p. 31], in particular the strategies of
«appropriate teacher behaviour», «pleasant and supportive classroom atmosphere» and «a cohesive
learner group with appropriate group norms». In order for a classroom to function well, all three
strategies should align and work together. Examples of appropriate teacher behaviours include:
«enthusiasmy», «commitment to the students’ learning» and «forging relationships with studentsy.
The second group of strategies falls under the category of «generating initial motivation», which
serves as strategies that initiate the teachers’ attempt to build motivation in the classroom. Dornyei
Z. distinguishes between three separate value dimensions: «actual process of learning the target
language (intrinsic)»; «target language itself and its speakers (integrative)»; and «consequences and
benefits of having learnt the target language (instrumental)». The strategies within this second
category can be, according to Dornyei Z., «socialised» to a certain extent from teacher to students
through various means (e.g. role models, persuasive communication and powerful learning
experiences).[1,p.67-98]

The third group addresses the group of strategies, which concentrate on «protecting and
maintaining» motivation that has hopefully already been generated beforehand to create a
motivating classroom environment. Unless motivation is actively contained, negative motivational
«influences» may creep in and students and teachers alike could lose sight of the end goal or instead
become tired and distracted, which could result in the initial motivation diminishing. According to
Dornyei Z., motivation should be «actively nurtureds» in order to maintain its strength and overall
success [1,p. 71]. Strategies that fall under this category include «breaking the monotony of
learning»; «making the tasks more interesting»; and «increasing the involvement of the students».

The fourth group, which promotes «encouraging positive self-evaluation», focuses on
strategies that enable students to reflect on their own learning. These types of strategies concentrate
on how «to teach learners to explain past successes and failures in a constructive way and how to
help them take more satisfaction in their progress» [1,p. 118]. Specific strategies in the final stage
include «providing positive information feedback»; «include regular tasks that involve the public
display of the students’ skills»; «offer rewards in a motivational manner»[1, p.123]. Doérnyei’s four
motivational strategy phases reflect the circular movement and strong connection that motivational
has as well as its dynamic nature in the second languge classroom.
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BIOTPA®IYHU METO/l: OCOBJIMBICTD I CITPAAIMOBAHICTDH noro
BUKOPUCTAHHA
Posman 1.

BIOGRAPHICAL METHOD: PECULIARITY AND DIRECTIVES OF ITS USE
Rozman Iryna

Y cmammi posensoaromucs numanHns cmamucmuiHo2o cnocoby MUCieHHs ma 3HaHb OCHO8
MamemMamuxku npu BUKOPUCMAHHI 1020 8 nedazociuHii Oioepagicmuyi. Buokpemieno memoouxy
EeKOHOMICMIB, 5K HANPaAylo8alu OPUCIHANIbHY MEeMOOO0I02IH0 3ACMOCYBAHHAM KIIbKICHUX Memodis 8
icmopuunux oocniodcenusax. Hazconoweno na euxopucmanui cneyianvrux oioepa@iunux memoois.
Ha ocnosi 0ocnioocenv cyuacuhux euenHux o0ogedeHa nompeba adek8amuoco, MOUHO2O BHCUBAHMHS
nouamms «oioepagiunull Memooy y KO*CHOMY KOHKPEMHOMY 8UNAOKY.

Knrwouosi cnosa: oocniodicenns, npakmuuHutl 00c8iod, CmamucmuyHuti Mmemoo, cneyugixa
bioepaghicmuxu.

The article deals with the questions of the statistical method of thinking and knowledge of
the foundations of mathematics when using it in pedagogical biography. The methodology of
economists who developed the original methodology of the application of quantitative methods in
historical research is singled out. It is emphasized on the use of special biographical methods. On
the basis of the researches of modern scientists, the need for adequate, accurate use of the concept
of "biographical method" in each particular case is proved. The biographical method is
characterized by a synergistic position among the sciences. He has not yet established himself and
has not obtained his independent status in modern Ukrainian pedagogical science, but his interest
in it is growing due to the development of research on pedagogical personalities, the preparation of
biographical and bibliographic publications

Key words: research, practical experience, statistical method, specificity of the
biographical method.

Buxoasiun 3 HayKOBO-TEOPETHYHOTO 1 MPAKTHYHO-AOCTIIHUIBKOTO JOCBiAy BHBUEHHS
OKpEeMUX IE€laroriyHuX MepCcoHaNid, MOXXKEMO CTBEpXKYBaTH, L0 B MEAAroriyHii Oiorpadictuii
CTaTUCTUYHI METOJIM MAIOTh 3aCTOCOBYBATHUCS HE JIMIIE Ha PIBHI «3JI0POBOTO TIIY3AY», a i BUXOASUN
13 PO3YMIiHHS HayKOBOTO CTAaTHCTUYHOTO CMOCOOYy MHCIEHHS Ta 3HAHb OCHOB MaTeMAaTUKU. [neThes
Mpo Te, II0 HArpOMaJpKEHi JIaHi, MOKa3HUKK MAroTh BITBOPIOBATUCS 1 MiACYMOBYBATHCS Y BUIIISAII
TabnmuIp, aiarpaM, rpadikiB 3rigHO i3 COIIOMETPUYHMMH METOJAaMH OIMCOBOi 1 MaTeMaTUYHOi
CTaTUCTUKH (peTiCTpallisi, paH)XyBaHHS, IIKaJTyBaHHS, MOPIBHAHHS) TOlO0. BOHUM TPOMOHYIOTH
nepeBipeHi METOIMKA CUHTE3Y 1 MOPIBHSIHHS JaHUX 1 TOKa3HUKIB, sIKI MAIOTh OJIHAKOBI BIACTUBOCTI
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