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B cmamwe obocrosanbl nepcnekmugsbl UCKOIb308AHUS PEMPOONBINA OeSIMETbHOCHIU YYPEHCOCHUI UHMEPHAINHO20 MUNG, OeliCME06asuIX 6
3axapnamve 6 nepeoii nonosure XX eexa. Onpedenervl 0CHOBHbIEe HANPAGTEHUs. PAdOmblL, KOmopble OYOym CnocobCmeosantb COBEPUIEHCMEOBAHUIO
COBDEMEHHOU CUCEMbL 00PA306aHUs 8 YKpauHe: ONMUMUSAYUA CEmU YUPeHCOeHUI UHMEPHAMHO20 MUNA, CO30aHue YCIo8uUll O albIMepHAMUBHbIX
¢opm obwecmsenHozo ocnumanus demeli-cupom u oemeii 6e3 poOUmenbCKoll OneKuU; NposeoeHUe WUPOKOMACUMAOHON NPOCEemUMeNbCKoU U
npodhunakmuyeckoll  pabomvi, HANPAGIEHHOU HA  NpeoynpexcoeHue COYUATbHO20 — CUPOMCMSd, OCO3HAHUe OYOywumMy  pooumenamu
OMBEMCMBEHHOCI 30 CE0UX Oemell;, COBEPUEHCIBOBAHUS COOEPHCAHUA NOO2OMOBKU YuUmenell 8 KOHMEKCHE 6HeOpeHUs UHKIIO3UBHO20
00pazosanus; pazpabdomKka cucmembl Meponpusmuil N0 NpoQOPUEHMAYUOHHOU pabome CPeou GbINYCKHUKOS VYPEeHCOCHUL UHMEPHANHO20 MUNd;
paciuuperie compyOHULeCmEa YUpescOeHUll UHMEPHAMHO20 MUNA ¢ MECHHbIMU OOWUHAMU.

Knrouesnie cnosa: yupedicoenus UHMepHAmMHO20 Mund, ucmopudeckuil onbim, 3axkapnamae.

The boarding schools activities organizing leading ideas and experience in Transcarpathia in the first half of the twentieth century have not lost
their relevance to this day. The pedagogical experience is important, it’s implemented by the educational and social policies of the European states,
which included the Transcarpathia at the period under study. Purpose is to study the perspective directions of the Transcarpathian residential
institutions of the first half of the twentieth century activity retrospective experience implementation. The methods: search and bibliographic aimed at
studying archival, library and museum catalogs, collections, descriptions and bibliographic editions; archival materials content analysis (orders,
governing bodies’ orders); chronological, retrospective logic-system analysis that is considered as a basis for studying the residential institutions
activity peculiarities at the period under study. Results. The historical and pedagogical study of the boarding schools in Transcarpathia in the first half
of the twentieth century establishment and development social and pedagogical foundations allows to outline the main directions of work that will
contribute to the Ukrainian modern education system improvement, among which are the network of boarding schools optimization; creation of
conditions for alternative forms of public education for orphans and children without parental care; conducting large-scale educational and prevention
work aimed at preventing social orphanhood, raising awareness of future parents' responsibility for their children; improving the content of teacher
training in the context of inclusive education through the study of disciplines familiar with the education and upbringing of children in need of inclusive
education methods; the system of vocational guidance among graduates of boarding schools development, taking into account the individual
capabilities of students; expanding the cooperation of residential institutions with local communities, which in the future will facilitate the integration of
residential care students into public life. Originality. The article outlines perspective directions of the Transcarpathian boarding schools in the first half
of the twentieth century historical experience implementation in terms of reforming the modern education system in the context of integration into the
world educational space.

Key words: the residential care facilities, historical experience, the Transcarpathia.
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EUROPEAN MUSIC-PEDAGOGICAL SYSTEMS: THE RETROSPECTIVE ANALYSIS

The comprehension of the current problems of the musical training and education is impossible without reference to the musical pedagogy.
And it’s understandable, because the history determines the valuable orientations, equips with the historical awareness, which plays the main role in the
practice of the current educational reform in Ukraine. The important things are the constructive and critical creative comprehension in the past positive
educational experience, which will enrich current pedagogy in new facts and theoretical statements. The objective historical and pedagogical analysis
in the development of European musical pedagogy and further creative using its results with taking consideration of new requirements and
opportunities of the state will give opportunity to renew and improve methodological equipment in the educational process of the modern national
school.

Key words: absolute solmization, relative solmization, European musical pedagogy.

The problem formulation. The author has analysed the The purpose of the article is to analyze the the main
European musical pedagogy’s achievements in the historical dimension. achievements of European musical pedagogy in historical dimension.
Analysis of recent research and publications. The analysis of Results of investigation. Solmization has two meanings in the

the historical and pedagogical research gives reasons to state, that  history of music pedagogy. In the narrower sense it denotes the use of
different aspects of educational problems, development of theory and  syllables in mediaeval Europe (ut, re, mi, fa, sol, la), which were applied
practice in the musical training and education are depicted in works of  to hexachord sounds by Guido di Arezzo. In the wider sense it means the
scientists such as V. Covaliv, O. Rostovsky, E. Tainel, P. Weiss, J. Adam,  relations between syllables, sounds (relative solmization) or absolute
J. Hegyi, L. Perényi, H. Szabo, E. Szényi and others. Their research have  pitches (absolute solmization). Thus, it is a means for recording / reading
got the generalizing character as the complex of the mass music ~ music. Sometimes solmization is understood in the way that the sheet
educational problems matching with the epoch, social conditions and  music should be read without intonation in contrast with sol-fa that
educational needs in every country, practice of the musical and  presupposes the naming and singing of sounds (Carl Albrecht was the
educational activity. first to introduce this in his work «Sol-fa course» in 1880). This
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understanding corresponds neither to the historical meaning, nor to the
modern application of this collocation in international practical music
education.

Relative solmization presents such a kind when the stock scale
solmization names mean not the absolute pitch of the sounds, but the
relative pitch within this tone of voice, its function.

Absolute solmization is a kind of absolute note system that marks
sounds according to Guido syllables irrespective of their note role. In this
case there is a strong association between the syllable and its
corresponding note. (Absolute solmization is independent of all aspects,
including the note, i.e. the same solmization syllable can denote various
sounds /do = c, cis or ces/.) Absolute solmization helps phonation, forms
the general image of the melody movement, enables us to understand the
relation between the sounds of a melody, facilitates the instrumental and
vocal acquisition of the piece of music. However, this «acquisition is not
perfect, it relies mainly on intuitive hearing, does not fully develop the
functional musical thinking. In sol-fa one does not take into account the
modifying signs, that is why the relations between sounds are not being
developed well enough (mi — fa, mi — fa #, mi b — fa #). As a result,
relative hearing is less developed.

In teaching musical hearing of utmost importance is the
development of learners’ tone and functional sensibility. In accordance
with the commonly accepted (absolute) solmization the hearing relations
are created within the framework of C-dur, and later in all the other tones.
There are other, more effective means of developing an ear for music; the
latter should be studied and applied in the practice of musical education.

Solmization is an ancient method of teaching music. The roots of
using musical syllables can be found in ancient Egyptian hieroglyphs.
Well known solmization systems include Chinese, Indian, and Greek.
Solmization emerged where musical notes were recorded. One should
add, however that in different cultures the names of syllables denoted the
role (function) of the sounds and not their absolute (frequency) pitch.

It is well known that the first solmization (relative) was created in
Western Europe by Guido di Arezzo (Guido d’Arezzo, Guido Aretinus)
(about 992 — 10507?). His reform in recording notes into staves served to
mark the accurate pitch. Another utterly significant innovation was the
singing of the piece of music from the sheet with the help of solmization
syllables. To mark the sounds Guido used the first syllables of an V1T
century St. John’s anthem.

The phrases’ first syllables were the source of solmization names:
ut, re, mi, fa, sol, la. Every line’s melody starts with a higher note, thus,
the first syllables present a scale of six notes rising in pitch. Therefore,
these syllables can be applied to mark the pitch of notes. The basis of the
system is the hexachord (hexachord is a six-note scale of sounds: below 2
full tones, in the middle 1 halftone and above 2 full tones). In this system
the sounds differing in halftone were marked by the same syllable (the
deepest sound on the diatonic scale is G and the highest is ¢?). As far as
the majority of church music exceeded the hexachord sound scale, it
became necessary to reconsider some sounds into different hexachord
levels (a 7 hexachord scale emerged in the system). Thus, for example,
after g (sol) a (la) was reconsidered into mi, sol — mi tones followed each
other, and later the «solmization» name appeared (not from Guido).
Guido used the so-called mutations (lat. mutatio — change) to mark
melodies exceeding hexachord. Mutation entails reconsideration of some
hexachord levels into different hexachord levels (in other words it is the
change of their functions). The thinking and solmization in hexachords
enabled the singers to remember the position of halftones and find them
after a certain mutation. Guido di Arezzo wrote down his hearing-
enhancing method in his work Epistola de ignoto cantu (1028). This
method for teaching music is nowadays the basis for the «movable do»
system.

As the years passed by the seventh tone si was added to the sol
names (XVI™ century). In 1659-ben Otto Gibel (Gibelius) (1612 — 1682)
a German cantor substituted ut by do for better singing and sounding
(Bericht von den Vocibus Musicalibus, 1659) [2, p. 44].

Since the XVIIIM century the issue of the method was very
topical. The aim of various relative systems for teaching singing was to
relieve and enhance the learners’ conscious singing.
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Jean-Jacques Rousseau (1712 — 1778) — a French philosopher,
writer, and composer wrote his famous Discours sur les sciences et les
arts (1750, prize winner) for Académie de Dijon. With his critical
reviews, pedagogic considerations (his didactic novel Emile in 4 volumes,
the Hague, Amsterdam, 1762), sociologic works he was one of the most
important figures in European cultural history in the second part of the
XVIIM century. He started composing music in the early 1730s.
Rousseau criticized the «static do» method that was used in France side
by side with relative solmization. He also proposed the figure-notation
system to teach singing. In 1743 he published Dissertation sur la musique
moderne dealing with recording sheet music reform and the substitution
of sheet music with figures in particular [1, p. 265]. Rousseau was not
successful in the implementation of the figure notation for it lacked vivid
graphic presentation. The developers of this system in France were Galin,
Chevé, and Paris.

Pierre Galin (1786 — 1821) is a French pedagogue. His musical
education method, the so-called méloplaste-method (fr. méloplaste, from:
Greek péhog— melody, singing and mhaotog — formed) described in his
work Exposition d’une nouvelle méthode pour ['enseignement de la
musique (1818) was later further developed and popularized by Chevé [2,
p. 45].

Emile Joseph Maurice Chevé (1804 — 1864) is a French
pedagogue and one of the reformers of teaching singing. In his numerous
works he supported Pierre Galin’s musical education method that
substituted musical notes with figures: Méthode élémentaire de musique
vocale (1844), Meéthode Galin—Chevé-Paris, Méthode élémentaire
d’harmonie (1846), etc. [5, p. 365]. Chevé used this method mainly in
teaching Parisian workers and he was successful.

The following people took part in improving the method:
N. Paris — Chevé’s wife and her brother A. Paris.

Let us summarize Galin—Chevé-—Paris’ system:

— solmization syllables served as names for sounds. The ut, re, mi, fa,
sol, la, si basic scale naturally does not mean absolute pitch;

— the system did not use staves, instead of note heads figures from 1
to 7 were used in a line to denote sounds (1 —ut, 2 —re, 3—mi, 4 —fa, 5—
sol, 6—la, 7 —si);

— dots below and above were used to mark notes exceeding the basic
octave;

— the cross upward modified sound names were formed with «e», the
bé downward modified sound names were formed with «d». The
modified sounds were marked in such a way that the corresponding
figure was crossed out with a forward (# — /), or back (b —\) slash;

— the line of figures means relative pitch. If the melody had to sound
in absolute pitch in a certain note it was also marked with figures above
the tempo sign (e. g.: 1=1. In this example 1=1 means that the melody’s
note ut has to be sung at the pitch of the c note);

— the figures meant basic values, i.e. quarter tempo, quarter sound
value. The basic value’s dividing marks were in conformity with the
corresponding marks of the general sheet music recording. The dot after
the figure increased the value of the sound not by half, but by full value.
To mark 1/8 and 1/16 sound values two evaluation lines were used as in
general music sheet recording. The pauses irrespective of their values
were marked by zeros;

— the tempo-, dynamic and other musical marks in the figure notation
system are the same as in the general music sheet recording [4].

Chevé paid great attention to practising rhythm. He combined
some values and basic rhythmic patterns with short syllables, names.
Chevé’s names for rhythm spread with some modifications in several
methods for teaching singing. The influence is strongly felt in the
Hungarian practice as well. While Chevé elaborated and naturalized a
complex system for practising rhythms with names, the Hungarian
musical pedagogues help the students to overcome the basic reading
difficulties at the basic level of teaching music when the rhythms and
syllables are taught and practised.

In the second half of the XIX™ and the beginning of the XXt
century in French schools the Galin—Chevé—Paris method was officially
recognized. In other countries, including Hungary, it was widespread.

Side by side with Galin-Chevé-Paris’s system in England the
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«Tonik-Sol-Fa» Method (letter-notation system) emerged, which was
elaborated by a music teacher Sarah Ann Glover (1786 — 1867) and a
nonconformist priest John Curwen (1816 —1880).

Sarah Ann Glover’s system, based on the solmization (Sol-fa)
letter music writing, was developed as a result of a twenty-year school
teaching practice. In the process of teaching she taught beginners not facts
or signs, but taught them singing deduced the theoretical material from
practice in pace with their ever growing experience. She summarized her
experience and published it in 1845 in A Manual of the Norwich Sol-Fa-
System. Her method was successfully applied for many years all over
England.

John Curwen adopted Sarah Ann Glover’s concept of the
solmization system and developed it in the methodological aspect to
elaborate a complete system. The aim of the method was to develop tonal
perception with the help of manual signs and sung intervals. Curwen’s
fundamental work was published in 1843 Grammar of Vocal Music. In
1853 he founded the «Tonik-Sol-Fa» society, in 1879 he established the
Tonik-Sol-Fa College. In 1891 his method was implemented in all the
schools of England. Curwen with his solution to make music sheet
reading easier achieved a rapid development of English chorus movement
[3, 6].

One of the most important representatives of relative methods for
teaching singing was Rudolf Weber (the system of changing the position
of the basic sound). He described the method in his book Theoretisch-
praktische Gesanglehre fiir die allgemeinen Volksschulen des Kantons
Bern published in 1849. As a result of lengthy experimenting he
elaborated this method that spread quickly in Europe after the publication
of his book [2, P. 48-49].

The name of the «Tonika-Do» system applies to the d-d” scale
and its basic sounds. It originates from Curwen’s «Tonic-Sol-Fa» system.
It spread in England, there it was adopted by Agnes Hundoegger (1858 —
1927) a teacher of music from Berlin, and then it was naturalized in
Germany at the end of the XIX™ century.

The «Tonika-Do» system uses the main characteristics of the
previous systems. It adopted singing from solmization letters; manual
movements, the sequence of teaching sounds from Curwen; the rhythmic
words from the figure-notation method,; relative solmization singing from
sheet music and the position of the basic sound from Weber’s system. In
fact, the «Tonika-Do» system led to the absolute system.

Fritz Jode (1887 — 1970) is a german music pedagogue, the
founder of the German youth musical movement. Jode’s material for
teaching were folk songs, then artificial music from plain chants to
complex songs. The basis of his method is the «Tonika-Do» system. A
characteristic feature of his teaching is relative solmization illustrated with
manual signs, as well as stimulation to create.

We can find the influence of Hundoegger and Jode’s method in
modern German music teaching, in some aspects its similarity with the
Hungarian pedagogical music practice is clearly seen.

Relative solmization was most widespread in Hungary. The
characteristic features of the Hungarian musical education were formed
by studying the methods of Curwen, Rousseau, Galin—Chevé-Paris,
Weber, Hundoegger and others to whom Kodaly and his disciples were
drawing music teachers’ attention since the end of the 1930s. Nowadays
Hungary occupies a prestigious place in the world in the sphere of
musical education. The basis of the Hungarian musical teaching is
relative solmization. The relative solmization system covers people of all
ages in the country (from the kindergarten to Liszt Ferenc Musical
University). Singing with solmization makes the acquisition of all
significant musical skills easier, and provides for their quicker
development.

The experience of the methodological use of relative solmization
in Hungary for over fifty years shows that the absolute and the relative
systems do not contradict each other. In 1964 in Budapest at the
International Musical Education Conference (IMEC) the Hungarian
musical educational system was for the first time honoured by the
international community [6].

Conclusions. In music pedagogy solmization has two meanings.
In the narrower sense it denotes the use of syllables in mediaeval Europe
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(ut, re, mi, fa, sol, la), which were applied to hexachord sounds by Guido
di Arezzo. In the wider sense it means the relations between syllables,
sounds (relative solmization) or absolute pitches (absolute solmization).
Thus, it is a means for recording / reading music.

The use of musical syllables originates from great ancient
cultures. However, in different cultures the syllables were used in
different meanings. Guido d’Arezzo (XI™ century) was the first to apply
solmization syllables (ut, re, mi, fa, sol, la). Solmization syllables did not
mean absolute pitch, they just recorded the relative relation between the
intervals. In the XVII™ century the 7" sound name si was added to the
solmization names. Otto Gibel (XVII™ century) substituted ut by do for
better singing and sounding. In this way the solmization scale was
formed: do, re, mi, fa, sol, la, si. Later on the syllables created by Guido
were further modified and adapted. Adaptations can be classified into two
tendencies: the syllables are used in absolute (determined by frequency)
and relative (marking the relations between sounds) senses.

Since the XVIII™ century the issue of the method came into the
limelight. The various relative systems for teaching singing aimed at
making conscious singing easier and quicker for the learners. Jean-
Jacques Rousseau (XVIIIM century) dealt with the reform of sheet music
recording and elaborated the figure-notation method that avoided using
staves. Pierre Galin (Rousseau’s successor) elaborated the simplified
form of teaching music — the so-called méloplaste method (1818). Later
on Emile Joseph Maurice Chevé further developed the method and
popularized it. The following people took part in improving the method:
N. Paris — Chevé’s wife and her brother A. Paris. That is why the method
is called Galin-Chevé-Paris system. Chevé elaborated rhythm
solmization. The simplified form of practising rhythms with names
comes from Chevé’s heritage. In the second half of the XIX" and the
beginning of the XX™ century in French schools the Galin—-Chevé-Paris
method was officially recognized. In other countries, including Hungary,
it was widespread.

John Curwen (XIX™ century) substituted the 7% sound name si by
the syllable ti. To make reading sheet music easier Curwen used the initial
letters of solmization avoiding the staves (the first letters of solmization
sounds are: d, r, m, f, s, |, t). For still higher speed of reading sheet music
Curwen introduced manual movements that enhanced the better
understanding of sounds. Curwen introduced sounds into the functional
order of the chords. That is why Curwen’s system is sometimes called the
«Tonic-Sol-Fay system.

The Swiss Johann Rudolf Weber (XIX™ century) elaborated the
system of changing the position of the basic sound. The essence of the
system is: the basic sound of any major scale is ut and the basic sound of
any minor scale is la. The basis for marking sounds in melodies are the
five-line staves with the usual notes. As a result of lengthy experimenting
he elaborated this method that spread quickly in Europe after the
publication of his book.

Agnes Hundoegger (the end of the XIX™ — the beginning of the
XX centuries) used the strong points of the previous systems. She
adopted singing from solmization letters; manual movements, the
sequence of teaching sounds from Curwen; the rhythmic words from
Chevé; relative solmization singing from sheet music and the position of
the basic sound from Weber’s system.

The basis of the German music pedagogue Fritz Jode’s (XX
century) method is the «Tonika-Do» system (Hundoegger). A
characteristic feature of his teaching is relative solmization illustrated with
manual signs, as well as stimulation to create.

We can find the influence of Hundoegger and J6de’s method in
modern german music teaching, in some aspects its similarity with the
Hungarian pedagogical music practice is clearly seen. Relative
solmization was most widespread in Hungary (relative szolmization and
the moving do are important instruments of the Kodaly conception).

The practice of reading sheet music according to absolute sound
names is mainly connected with playing a musical instrument. The
absolute and relative systems existed side by side uptil now and can do so
in the future as well. However, it can only happen if they use different
names.
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Ocmblcnenue coBpeMeHHbIbX NpobieM MY3bIKWIbHO20 00VYeHUs U OCHUMAHUSL HEBOIMONCHO 6e3 0bpawjenust K UCIOopul My3bIKAIbHOU
nedazoeuxu. Y 3mo nowsimHo, 6edb UMEHHO UCOPUsI ONpeOesisien YeHHOCHIHbLE OPUEHMAYUL, 600PYICAem UCIOPUECKUM COZHAHUEM, KOMOopoe
uspaem onpeoesIoWI0 Poit 8 NPAKMUKE COBDEMEHHOU pehopmbl 00pazoeanust 6 Ykpaune. BajicHbl KOHCIMPYKMUSHO-KpUMUYecKoe u meopueckoe
OCMbICTIEHUE NOTOACUMETBHO2O Y14eOHO-BOCNUMAMENTbHO20 ONbIMG NPOULTO20, YIMO 0002AMUM COBPEMEHHYI0 NedazosuKy HOBbLIMU akmamu u
meopemuyeckumu  nonodcerusmy. OObeKMUGHbILL  UCOPUKO-NE0d20SUYEeCKULl AHAIU3 PA3GUMUSL eBPONENICKOL  MY3bIKAIbHOU Ne0a20eUKU U
OanvHeliuee MEOPHUECKOe UCHONb30BAHUE €20 DPEe3YIbMAmOo8 ¢ Y4emom mpeDoBaHull HACMOSW020 HNO360AM  KAYECHBEHHO OOHOBUMb U
VCOBEPUICHCMBO8ANb NPOSPAMMHO-MEmooudeckoe obecneyenue 00PA306amMeNbHO0 NPoYecca 8 COBPEeMEHHOU omeuecmeeHHoll wikone. Llenvio
cmamviu AGIAEMCs. AHAIU3 OCHOBHLIX OOCIUIICEHUL €8PONEICKOL MY3bIKAILHOU Ne0a2ocUKY 8 UCMOpUYeckom usmepenuu. B cmamve ocywecmenen
PEMPOCHEKMUBHYILL AHATIU3 OMOETLHBIX ACHEKMOS8 e8PONELICKOL MY3bIKAbHOU NE0A20SUKU.

Krouesnle cniosa: abconommnas conbMu3ayuil, peistmuHast CobMU3AYUL, e8PONEICKAsL MY3bIKAbHAS Ne0A202UKA.

Ocmucnenns cyvachux npobaem My3uiHo20 HAGUAHHs Ul BUXOBAHHS HeMOJiCIuse De3 36epHeHHs 00 icmopii My3uunoi nedazoziku. B konmexcmi
cyuacHoi peghopmu ocsimu 6 Yxpaini, 6axciueuMu € KOHCMPYKMUSHO-KPUMUYHe Ma MEOPHe OCMUCTIEHHS. NOSUMUBHO20 HABYAILHO-BUXOBHO20 00CBIOY
MUHYIO20, WO 30a2amumb CYHaCHy nedazogiKy Hosumu ghakmamu 1 meopemuynumu nonodxcernamu. Ob ekmueHuLl icmopuko-neoazo2iynuil aHauis
PO3BUMKY €6PONENICLKOI MY3UUHOT nedazoziku ma nooanblie meopie UKOPUCIMAHHA 1020 Pe3yIbmamie 3 YpaxyBaHHsM BUMO2 Cb0200eHHs 0adynb
3MO2Y SIKICHO OHOBUMIU Ul YOOCKOHAIUMU NPOSPAMHO-MEMOOUYHE 3a0e3NeUeHHsl OCEIMHbO20 NpoYecy 8 CYHACHI GImyusHsHil wKoml. B cmammi
301LICHEHO PeMmPOCNEeKMUBHULL AHATI3 BUHUKHEHHS 1l BUKOPUCIAHHSA BIOHOCHOT ma abcontomuoi conomizayii. B XI cmonimmi imaniticoxuti My3uynuil
meopemux i nedazoe 16i00 0’Apeyyo pegpopmysas yepkosHuil cnis, cmeopug corvmizayiio, sxa oyna eionocroro. /Jo XVIII cmonimmsa ymeopuscs
conemizayitinuil cknaoosull pao: do, re, mi, fa, sol, la, si. ¥ XVIII cmonimmi JK.-2K. Pycco cmeopus yugposy Homayito 3amicmv mpaouyiiHoi
«HiHiHOLY, a tioeo nocrioosuux I1. Ianen pospobue memoo «meronnacmy (1817), axuii 6ye edockonanenuii E. [llese ma H. Ilapi 1l dicmas Hazgy:
memoo Tanen-Ilapi-lllase. [lapanenvro 3 cucmemoro Ianen-Ilapi-Illase ¢ Anenii possusascs memoo «Towix-Conb-@ay cmeopenuit /1. Keopsenom
(XIX cm.). B cucmemi «convghaicmiey Oy8 psio0 HeOONiKis, OOHUM 3 SKUX NI3HE O3HAUOMICHHS YuHI6 3 mpaduyitiHoro Homayicto. B XIX cm.
wiseliyapcorutl neoazoe P. Bebep cmeopue cucmemy 3miH 6 No3uyii 20106H020 38YKY, 6616 K04 Do, 8IOHOCHY cobMIi3ayito HOMHO20 3aNUCy ma Memoo
HOCIMYN06020 66€0eHHs N AMUNIHIlIHO20 HomHozo cmany. A. Xynoezep (kineyo XIX cm. — nouwamox XX cm.) npucmocysana MemooOuKu c60ix
nonepeowuxie 00 eumoe Himeuuunu. Cnpowery Oykeeny HOmMayiio, pyuHi 3HAKU CHyneHel, NOCTiO08HICb 6UBYEHHS CHIYNeHell 3ano3uyuia 6io
Kvopsena, nosnavenns pummis — Lllese; 6ionocHy comvmizayito Homuo2o 3anucy, pyxome do, kmou Do — Bebepa. B XX cm. nimeyvkuii nedazoe
®. Hooe 6 ceoiii cucmemi 6uKopucniosyeas HadbamHs RONEpeoHUKis, HAOAEAE BUSHAUATLHOL0 SHAUEHHS XOposomy cnigy. TaKum uuHoM, eeponeiicoKuil
MYBUYHO-NEO0A20IUHULL 00CBI0 CKIAOABCs BNPOO0BHC MUCAHONIMY | MAE GUSHAYHE 3HAYEHHS O OCMUCIEHHS CYYACHUX NpoOiemM My3udHoi oceimu
dimetl i MONOOL.

Knrouoei cnosa: abconomma conbmizayis, pensimueHa ConbMizayis, €6PONEChKA My3UUHA neddzozika.
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AZ OKTATASRA GYAKOROLT SZOVJET IDEOLOGIA HATASA KARPATALJAN

A kutatas tudomanyos ujdonsaga és elméleti jelentosége: elséként valosul meg egy komplex kutatas, amely a karpataljai oktatdsra gyakorolt
ideologia hatast vizsgalja az 1944-es szovjet ukrdn csatlakozast kévetden,; az adott torténelmi korszakban az allami ideologiai politikusoknak az oktatasi
tevekenységeével foglalkozo torvenyhozas attekintése; az adott torténelmi korszakban a tanitok tevékenységére gyakorolt ideologiai politikai befolyas uj
dokumentumainak és a tényeknek bemutatasa. A karpataljai kézponti hatosagok dltal kiadott torvények és rendeletek kotelezték a tanitokat a szakmai
tevékenységiik soran és a tanulokat a kommunista ideologia terjesztésére, ami végiil a kiilonbozo karpataljai nemzetiségek nemzeti érdekeinek
megsemmistiléséhez vezetett.

Kulcsszavak: Karpdtalja, szovjet ideologia, oktatds.

Bevezetés. Az ideoldgianak mindig hatasa volt az oktatasra, ésa  az ukrajnai oktatasi reformban. A kovetkeztetések hitelességét biztositjak
legnagyobb hatést az oktatési folyamatokra a szovjet ideologia tette. A a tények, események tudomanyos elemzése; a modszertanilag
kutatas gyakorlati jelentGsége - a karpataljai tanitokra és tanulokra  megalapozott kutatdsi eredmények figyelembe vétele; a statisztikai
vonatkozd tOrténeti visszatekintés elsegiti az oktatdsi rendszert  jelentések, levéltari dokumentumok és anyagok felhasznalésa.
ujragondolasat abban a vonatkozasban, amely képes a multikulturalis Az utobbi Kkutatasok és publikaciok elemzése. A kutatas
régioban biztositani az alapfoki1 oktatas mindségi valtoztatasat, a pozitivn. ~ modszere az elsGdleges- és masodlagos forrasok elemzése. Elsddleges
¢és negativ ideologiai hatasok figyelembe vételével, s annak felhasznalasat  forrasként a levéltari dokumentumokat vizsgaljuk. A kutatas masodlagos
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