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B cmambve npoananusuposanvi KOMREMEHMHOCIMHbIE CIMPYKMYPbl NPOQECCUOHANLHOU NOO20MOBKY, PA3pabOManHble YKPAUHCKUMU U
3apyOedCHbIMU  VUEHbIMU, GbIOCNeH PO KOMHEMEHMHOCHEN, aKNYWIbHbIX OISl UHOSA3bIYHO20 O00PA306AHUSL COBPEMEHHBIX CREYUWTUCIIOS.
Paccmompeno s6omoyuro nOHAMUA «KKOMNEMEHMHOCbY OMHOCUMENBHO U3YHeHUs UHOCIMPAHHOR0 A3bIKA: 0m epammamuyeckotl, no H. Xomckomy, 0o
KOMMYHUKAMUBHOU U MENCKYIbMYPHOU — 6 cospemeHHOl oudakmuke. Ha ocHoeanuu npoexyuu Ha cgepy npogeccuoHanvHol OesamenbHOCHu
onpeoeneHa NpaKmuyecKkas HanPasIeHHOCMb OMOETbHbIX KOMNEMEHNHOCMel, 00ecnedusaouux YCce0ene UHOCMPAHHO20 A3bIKA KAK OOCHYNHO20
cpeocmea  obwjenus u obozaujeHuss onvima NpogeccuoHanbHol 1nodeomosku. OO0CHOBAHO UX 3HaAYeHUe Ol QOPMUPOSAHUS UHOAZLIYHOLU
KOMMYHUKAMUBHOU K)IbIYPbl KAK KPUMEPUs, 20MOBHOCHU OYOVIYUX CReYUAnUCos K npogheccuoranbroll desimenvrocmu. Ha ocnosanuu ananusa
HAYYHBIX UCHIOYHUKOG U  anpobayuu  asmopom Cmamvi KOMREMEHMHOCHHO20 No0X00a 6 NpenoodasaHul UHOCMPAHHOZO —SA3bIKA  3a
npogheccUuoHanbHbIM HANPAGNEHUEM CHOPMYTUPOBAHDL BbIG00LL O KOPPENAYUY KOMIEMeHMHOCHell U mpebo8anuLl 00pa3o6amensHOL NPOPaMMbL HO
UHOA3LIYHOMY 0OPA3068aHUI0 8 KOHMEKCME NPOPECCUOHANLHO NOO20MOBKY COBPEMEHHBIX CREYUATIUCIIOS.

Kniouegvle cnosa: unoasviunoe obOpasosamite, NpogeccuoHanbhas NOO2OMO6Kd, KOMNEMeHMHOCHIHble CIPYKIYpPbl, SPAMMAMUYECKAs]
KOMNEMeHMHOCb, KOMMYHUKAMUSHAS KOMREMEHMHOCHb, MEXCK)IbIMYPHASL KOMREMEHMHOCb, KOMNEMeHYUs.

The purpose of the research is to reveal the essence and practical orientation of the competences relevant for the foreign language education of
modern specialists. The theoretical significance of scientific research is determined by the hypothesis: the integration of competences in the process of
studying a foreign language increases the level of foreign communication culture. The practical significance of the research results is to test and
confirm the hypothesis in its own experience of teaching a foreign language to students of non-philological specialties. In the process of preparation of
the article, theoretical methods (analysis, comparison, classification) and empirical methods (observation, rating method, test control, questionnaires)
were used. The article analyzes competent structural professional training, developed by Ukrainian and foreign educational institutions, as well as a
number of competences relevant to foreign language education of modern specialists. The evolution of the concept of “competence™ is considered in
relation to the study of a foreign language: from grammatical, according to M. Khomsky, to communicative and intercultural - in modern didactics. On
the basis of the projects of the sphere of professional activity, the practical direction of the individual competencies is determined, which ensure the
attraction of a foreign language as an accessible means of communication and the gathering of experience of professional training. Their significance
for the formation of a foreign language communicative culture, which is a criterion for future specialists’ readiness for professional activity, is
discussed. On the basis of analysis of scientific sources and the author’s verification of the competency approach in teaching in a foreign language
according to the professional orientation, a conclusion is made about the correlation of competences and requirements of educational programs in
foreign languages in the variables of professional training of modern specialists.

Key words: foreign language education, professional training, competence, grammatical competence, communicative competence,
intercultural competence, competence.
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FORMS AND METHODS OF CONTROL OF THE FOREIGN-LANGUAGE COMMUNICATIVE COMPETENCE

One of the most challenging tasks for language instructors is finding effective ways to determine what and how much their students are actually
learning. Instructors need to think carefully about what kinds of knowledge their tests allow students to demonstrate. This article provides guidance on
ways of using traditional tests and alternative forms of assessment. Traditional pencil-and-paper tests ask students to read or listen to a selection and
then answer questions about it, or to choose or produce a correct grammatical form or vocabulary item. Such tests can be helpful as measures of
students” knowledge of language forms and their listening and reading comprehension ability. It should be noted that the choice of forms and methods
of control is determined by the purpose and objectives of the training and depends on the type of speech activity and the component of the foreign-
language communicative competence that is evaluated. Methodically and content-based control provides an opportunity to objectively identify the level
of formation of foreign-language communicative competence, to locate certain deficiencies in a timely manner and take the necessary measures to
eliminate them.

Key words: methodical control, content control, alternative forms of assessment, training tasks, traditional tests.

Urgency of the problem. Nowadays language teaching is based
on the idea that the goal of language acquisition is communicative
competence: the ability to use the language correctly and appropriately to
accomplish communication goals. The desired outcome of the language
learning process is the ability to communicate competently, not the ability
to use the language exactly as a native speaker does.

One of the most challenging tasks for language instructors is
finding effective ways to determine what and how much their students are
actually learning. Instructors need to think carefully about what kinds of
knowledge their tests allow students to demonstrate.

This article provides guidance on ways of using traditional tests
and alternative forms of assessment. Popup windows on the Alternative
Assessment page illustrate the use of checklists and rubrics for evaluation.

Goal setting. Traditional pencil-and-paper tests ask students to
read or listen to a selection and then answer questions about it, or to
choose or produce a correct grammatical form or vocabulary item. Such
tests can be helpful as measures of students’ knowledge of language
forms and their listening and reading comprehension ability.

However, instructors need to consider whether these tests are
accurate reflections of authentic language use. The tests usually do not
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present reading comprehension and listening comprehension questions
until after students have read or listened to the selection. In real life,
however, people know what information they are seeking before they
read or listen. That is, they have specific information gaps in mind as they
begin, and those gaps define the purpose for reading or listening.

To make language tests more like authentic listening and reading
activities, instructors can give students the comprehension questions
before they listen to or read the selection. This procedure sets up the
information gaps that students will then seek to fill as they listen or read
[3,p.38].

Instructors also need to be careful about what pencil-and-paper
tests are actually testing. A quiz on which students listen to a selection
and then respond to written questions is testing reading ability as well as
listening skills and will give a lower-than-appropriate score for students
whose oral comprehension is stronger than their reading comprehension.
A test on which students read a selection and then answer multiple-choice
questions is testing their knowledge of the language used in the questions
as well as that used in the selection itself. If the language used in the
questions is not keyed to students’ proficiency level, the test will not
reflect their ability accurately.

Language instructors also encounter students who do well on
pencil-and-paper tests of grammar and sentence structure, but make
mistakes when using the same forms in oral interaction. In such cases, the
test is indicating what students know about the language, but is not
providing an accurate measure of what they are able to actually do with it.

When the goal of language instruction is the development of
communicative competence, instructors can supplement (or, in some
cases, replace) traditional tests with alternative assessment methods that
provide more accurate measures of progress toward communication
proficiency goals. This can be done by combining formative and
summative types of assessment.

Summative assessment

— Takes place at the end of a predetermined period of instruction
(for example, mid-term, final)
— Rates the student in relation to an external standard of
correctness (how many right answers are given)
— Isthe approach taken by most traditional and standardized tests
Formative assessment

— Takes place on an ongoing basis as instruction is proceeding

— Rates the student in terms of functional ability to
communicate, using criteria that the student has helped to identify
— Helps students recognize ways of improving their learning
— Isthe approach taken by alternative assessment methods
Alternative Assessment

Alternative assessment uses activities that reveal what students
can do with language, emphasizing their strengths instead of their
weaknesses. Alternative assessment instruments are not only designed
and structured differently from traditional tests, but are also graded or
scored differently. Because alternative assessment is performance based,
it helps instructors emphasize that the point of language learning is
communication for meaningful purposes [1, p.92].

Alternative assessment methods work well in learner-centered
classrooms because they are based on the idea that students can evaluate
their own learning and learn from the evaluation process. These methods
give learners opportunities to reflect on both their linguistic development
and their learning processes (what helps them learn and what might help
them learn better). Alternative assessment thus gives instructors a way to
connect assessment with review of learning strategies.

Introducing alternative assessment

With alternative assessment, students are expected to participate
actively in evaluating themselves and one another. Learners who are used
to traditional teacher-centered classrooms have not been expected to take
responsibility for assessment before and may need time to adjust to this
new role. They also may be skeptical that peers can provide them with
feedback that will enhance their learning.

Instructors need to prepare students for the use of alternative
assessments and allow time to teach them how to use them, so that

alternative assessment will make an effective contribution to the learning
process.

Alternative assessment methods

Effective alternative assessment relies on observations that are
recorded using checklists and rubrics.

Incorporating alternative assessment into classroom activities

Instructors should plan to introduce alternative forms of
assessment gradually, in conjunction with traditional forms of testing.
Using a combination of alternative assessments and more traditional
measures allows the instructor to compare results and obtain a more
comprehensive picture of students’ language performance than either
alternative or traditional measures alone would provide.

At first, the instructor should use checklists and rubrics to evaluate
student performance but not ask students to do self and peer evaluation.
When creating checklists and rubrics, instructors can ask students to
provide input on the criteria that should be included in each. This
approach gives the instructor time to become more comfortable with the
use of alternative assessments, while modeling their use for students. The
process helps students understand how they will benefit from alternative
assessment and how they can use it effectively [2, p.15].

Because alternative assessment depends on direct observation,
instructors can most easily begin to use it when evaluating students’
writing assignments and individual speaking tasks such as presentations.
Once an instructor has reached a level of comfort with checklists and
rubrics, they can also be used when observing students interacting in
small groups. When doing this, however, the instructor needs to be aware
that group dynamics will have an effect on the performance of each
individual.

Once students are familiar with the use of checklists and rubrics
for evaluation, they can gradually begin to assess their own learning and
provide feedback to their peers. This aspect of alternative assessment can
easily be included in the evaluation segment of a lesson. In classrooms
where traditional forms of assessment are required, this gives the
instructor multiple ways of measuring progress without increasing the
time students spend taking traditional tests.

Self Assessment

Students can become better language learners when they engage
in deliberate thought about what they are learning and how they are
learning it. In this kind of reflection, students step back from the learning
process to think about their language learning strategies and their progress
as language learners. Such self assessment encourages students to
become independent learners and can increase their motivation.

Portfolios

Portfolios are purposeful, organized, systematic collections of
student work that tell the story of a student’s efforts, progress, and
achievement in specific areas. The student participates in the selection of
portfolio content, the development of guidelines for selection, and the
definition of criteria for judging merit. Portfolio assessment is a joint
process for instructor and student [5, p.69].

Portfolio assessment emphasizes evaluation of students’ progress,
processes, and performance over time. There are two basic types of
portfolios:

— A process portfolio serves the purpose of classroom-level
assessment on the part of both the instructor and the student. It most often
reflects formative assessment, although it may be assigned a grade at the
end of the semester or academic year. It may also include summative
types of assignments that were awarded grades.

— A product portfolio is more summative in nature. It is intended
for a major evaluation of some sort and is often accompanied by an oral
presentation of its contents. For example, it may be used as a evaluation
tool for graduation from a program or for the purpose of seeking
employment [4, p.45].

In both types of portfolios, emphasis is placed on including a
variety of tasks that elicit spontaneous as well as planned language
performance for a variety of purposes and audiences, using rubrics to
assess performance, and demonstrating reflection about learning,
including goal setting and self and peer assessment.

195



Hayxkosuii éicnux Mykauiecbkozo depoicasnoeo yuisepcumemy, 2019

Cepis «lledacocixa ma ncuxonozis». Bunyck 1 (9)

Portfolio characteristics: — Address improvement, effort, and achievement
— Represent an emphasis on language use and cultural — Allow for assessment of process and product
understanding _ — Link teaching and assessment to learning
— Represent a collaborative approach to assessment Conclusion. It should be noted that the choice of forms and
— Represent a student’s range of performance in reading, writing, methods of control is determined by the purpose and objectives of the
speaking, and listening as well as cultural understanding training and depends on the type of speech activity and the
— Emphasize what students can do rather than what they cannot do component of the foreign-language communicative competence that
— Represent a student’s progress over time is evaluated. Methodically and content-based control provides an

opportunity to objectively identify the level of formation of foreign-
language communicative competence, to locate certain deficiencies
in a timely manner and take the necessary measures to eliminate
them.

— Engage students in establishing ongoing learning goals and
assessing their progress towards those goals

— Measure each student’s achievement while allowing for
individual differences between students in a class
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O0Ha u3 cambix CrOACHBIX 3a0at OISl npenooasameneli A3bIKa - Haumu ghgexmugHvle cnocobbl OnpedeneHUs Mo2o, KaKue 3HAHUS UX Mecmbl
NO360NAI0M  CHYOEHMAM  NPOOEMOHCIPUPOsamo. B omoil  cmambe Npueoosimest  peKoMeHoayuu OMHOCUMEIbHO  CHOCOD08  UCNONb308AHUSL
MPAOUYUOHHBIX MECHOB U ATbIMEPHAMUBHBIX (hopm oyenkuy. Tpaduyuontble mecmul ¢ KapaHoauiom u 6YMazotl npeonazaiom y4aujumcst npoYumant
Wil NOCTYUAMb, A 3amem 6blOpams npasulbHbILL 6APUAHM OMBEEMa Ha 60NPOCHL O MO WU UHOU NPAGUILHOL SPAMMAMUYECKOU (popme Ui NeKCUKe.
Takue mecmovl mocym 6bimb NONE3HbL 6 KAYECMEE UIMEPEHULl SHAHULL YYAUUXCSL O SI3bIKOBbIX POPMAX U UX CNOCOOHOCIIU CLYWIAMb U YUMAanb.
Credyem ommemums, 4mo 6biO0p POpM U MEMOoO08 KOHMPOJsi Onpedelsiemcst YeusiMu U 3a0a4amu 0OYHeHUst U 3a6Ucum Om Mund peqesou
0essmenbHOCMU U KOMROHEHIMA OYEHUBAEMOU KOMMYHUKAMUGHOU KOMNEMEHYUU UHOCMPAHHO2O0 s3bIKA. Memoouueckuil u KOHMeHmHbiil KOHMpOib
oaem B03MONCHOCHIL OOBEKMUBHO UOCHMUDUYUPOBANb YPOBeHb (DOPMUPOBAHUSI KOMMYHUKAMUGHOU KOMNEMEHYUU HA UHOCIPAHHOM SI3bIKe,
CBOEBPEMEHHO BbIAGTAMb ONPEOeICHHbIe HeOOCIAMKU U NPUHUMANTL He0OX00UMble Mepbl Ol UX yempaneHus. Beibop ¢opm u cnocobog konmpois
onpeoensiemcs: yenlo U YeraMu OOyYeHus U 3a6UCUm Om 6U0d pevegoll OUAMETbHOCHIU U KOMHOHEHMA UHOSAZBIYHOU KOMMYHUKAMUSHOU
KOMNemeHmHOCIY, oyeHusaemcs. Memoouuecku u cooepicamenvho 0OOCHOBAHHbIL KOHMPOIb NO360J5em 00beKMUGHO Onpeoeiuntb YPOGeHb
chopmuposanHocm UHOAZLIYHOU KOMMYHUKAMUBHOU KOMNEMEHMHOCMY, C80e6DEMEHHO  BbIAGUNTL ONpedelieHtble HeOOCMAMKU U NPUHANDb
HeooX00uMble Mepbl OIS UX YCIPAHEHUL.

Knrouesvle cnosa: memoouyeckuii KOWMpo.b, KOHMEHMHbIL KOHMPOb, ATbMEPHATUEHbIE (POPMbL OYeHKU, YueOHble 3a0aylt, MpaouyuoHHble
mecmul.

OO0nuM 3 HATICKIAOHIWUX 3a60aHb 0151 BUKTIA0AYIE MOBU € 3HAUMU ePeKMUSHI CNOCOOU BUSHAUEHHS MO20, SIKI 3HAHHS IX mecnu 00360A0Mb
cmydenmam npodemoHcmpysamuy. Y yiti cmammi nPONOHYIOMbCs  PEeKOMEHOAyii woo0o Cnocobi8 GUKOPUCMAHHS MPAOUYItHUX mecmis i
QILMEPHAMUBHUX OPM  OYIHIOBAHHS THUOMOBHUX KOMYHIKAMUGHUX HAguuoK. Tpaouyitni mecmu 3 onigyem i Nanepom NPONOHYIOMb VUHAM
npouumamu abo ROCIyxXamu, a nomim euUOPamMU NPAGUILHUL 6apianm 6iON0GIOI HA NUMAHHS NPO MY YU THULY NPABUTLHY SpAMAmuyHy Gopmy abo
JexcudHy oounuyio. Taxi mecmu Modicyms Oymu KOPUCHi 6 IKOCII BUMIDIOBAHb 3HAHb YUHIE PO MOGHI (hopMu ma ix 30amHICIb CryXamu [ Yumanmu.
Cnio 3aznauumu, wo eubip opm i Memooie KOHMPOIO BUSHAYAEMbCS YLSIMU | 380AHHAMU HAGUAHHSL [ 3/I€NHCUNb IO MUNY MOGHOI OSUIbHOCTI Tl
KOMNOHEHMA OYiHIOBAHOI KOMYHIKAMUSHOT KomnemeHyii ino3emHoi Mosu. Memoouunuii i KOHMeHMHUL KOHMPOTb OAE MONCIUBICHL 00’ EKIMUBHO
ioenmughikysamu pigervb QopmMYBaHHA KOMYHIKAMUBHOT KOMNemeHyii IHO3eMHOI0 MOBOIO0, CBOEYACHO BUABTAMU NEBHI HEOOMIKU | BXHCUBATNU HEOOXIOHUX
3ax00i8 0 ix ycynenus. Kowmpons maxodc 30MCHIOEMbC Y 080X OCHOGHUX ¢hopmax: cy6’ exmusnuti ma 06’ ekmusHull. Peyenmusni euou
MOGNIEHHEBOT DIIbHOCM, 3a36UYatl, NEPESIPIIOMbCL 0BOMA HOPMAMU KOHMPOTIO, a PeNnpOOYKIMUBHO-NPOOYKIMUGHT — MITbKU CYO’ eKmusHuMU Go-
pmamu. Bumiprosanns ma oyinioeanHs euxiadavem pieHs CQOPMOBAHOCE Yy CMYOEHNI8 KOMYHIKAMUGHOT KOMNEMEHMHOCHE € BaANCTUSUM |
6e3yMOBHUM YUHHUKOM 5K O/s BUKIA0AYi8, mak i O1st cmyoeHmis. Bio sxocmi KoHmpomo 6enuKko0 Miporo 3a1excumy K eqoeKmusHICnb opeanizayii
npoyecy Haguanms, maxk i cmynine Hagyenocmi cmyoenmie. Cyuacha meopisi [ npakmuka nepeobayaioms, wo pigenb cihopmMosanocmi iHUOMOBHOT
KOMYHIKAMUBHOI KOMNEMeHmHOCI BUSHAYAEMbCA 30 OONOMO20I0 GUMIPIOBANHS BUIE3AZHAYCHUX KOMNOHEHMIB. 3 Ypaxyeantam KOMYHIKamueHo20o
nioxo0y 00 KOHMPOI0, MAaKi ponibo8i abo OiNosi izpu 3a36udall MiCmams MOGNIEHHES] KOMYHIKAMUBHI 3a60aHHs (NPOOYKMUBHI Ma peyenmusHi), Ki
3a6e3neyyions KOHMPOJb PIGHsL CHOPMOBAHOCII IH2BICIIUYHUX, COYIONIHSGICMUYHUX | RPAZMAMUYHUX KOMAemenmHocmell cniyoenmis. Bubip ¢oopm
i Cnocobie KOHMPOIO GU3HAYAEMbCS MEMOK MA YLLIMU HAGUAHHS | 3a1edCUmb 6i0 U0y MOGIEHHEBOT OIIbHOCHIL MA KOMHOHEHMA THUIOMOGHOT
KOMYHIKAMUBHOI KOMNemeHmHOCHi, Wo OYiHIoembcs. MemoouuHo i 3MiCmoeHo 0OTpYHMOBAHUL KOHMPOTb HAOAE MOJICTUBICMb 00’ EKMUBHO 8-
SHAUUMU PiGeHb CHOPMOBAHOCHI] THUOMOBHOT KOMYHIKAMUGHOT KOMNEMEHMHOCII, C80EUACHO GUAGUMU NE6HI HeOOMIKU MA 6XCUmU HeoOXiOHUX
3ax00i8 0I5 iX YCYHEHHS.

Kniouogi cnosa: memoouunuii KOHmpoib, KOHMEHMHbILL KOHMPOILb, AIbMEPHAMUGHI (POPMU OYIHKU, HAGUATbHI 360aHHS, MPAOUYITHI Mecmu.
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